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Introduction

During the past year, the Follow-Up Project of the College of Ed-
ucation at OSU has been busy collecting and analyzing information from
943 four-year graduates -- the entire graduating class of the 1978/79
academic year. This report presents the findings of the data analysis.
This report has been set up to facilitate its reading for those persons
who may be interested in only the most interesting findings. For this
reason, the report conly summarizes the results. Specific items of in-
formationhave been forwarded to heads or program areas and all findings
are available in the Follow-up Cffice.

This report pPresents results of the follow-up of 943 1978-79 gradu-
ates of the 30 program areas in the College of Education. Since three
kinds of information were gathered, the findings are split in three ways.
Each set of informmation reflects the findings of one of the instruments
used: demographic/professional perspectives, the teacher concemrns in-,
strument, or the site visit packet of instruments. Likewise, just as the
instrumentation has guicaed the presentation of the data, information on
the graduates is presented for all graduates as a group, and then for
the graduates of Math/Science Education and Health Fducation. For those
persans interested in either the general or same specific aspect, the

table of Contents should provide & handy guide to the use of this report.

History of the GSU Follow-Up Project

The Follow-Up Project was begqun in 1977 in response to both State
of Chio and NCATE requir:'a'ents for the "continuous study, develogment,
and inprovement of teacher education shall be evidenced ard supported by
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a well-defined plan of evaluation which shall provide for the follow-up
of graduates." (State of Chio Standards for Colleges or Universities y.e-
paring Teachers, 1975, p. 9).

In 1978. the first report was conmpleted, which examined the gradu-
ates of the 1977/78 graduating class. At the time of that report, a ger~
eral strategy for the OSU follow-up Project was to study one-year out,
then three-year out, then five-year out graduates in successive years,
in a continuing cycle. In 1979, this strategy was contimued, the result
being a report entitled "Findings fram a Randam Sample of 120 1975/76
Graduates of the OSU College of Education.” In addition to this report
of the three—year out graduates in 1979, two other pilot projects were
undertaken to determine how feasible it would be to use more qualitative
techniques, or other approaches to follow-up instead of the more tradi-
m mail questionnaire, Another report was completed as a result of
this exploratory attempt, which documented the day-by-day experience of
two wndergraduates who were in the student teaching phase of their train-
ing. Finally, in 1975, a third project, which also locked at the student
teaching phenamenon, was conducted. This study's findings are reported

in the Jourmal of Teacher Education, to be published i.. June, 1980. (The

report is also available frem the author, through the Follow-Up Project
Office.)

Fram the explorations and studies done in 1979, the present project
was designed. Several decisions about scope were made. It was decided
not to follow-up teachers who were five years out, since the findings
frem the three-year study showed clearly that after three years, teachers
remember little about specific aspects of their training, and attribute

their success or failure to their work environment. It was also decided

(4] that because of the high cos’ it was not feasible to add a larde ethnographic
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(anthropologically descriptive) camponent to the follow-up project, at
least until such time as a basic system which met State of Ohio and NCATE
standards was in place.

The 1980 project focused, then, on settling on one basic system
for the systematic gathering of data on graduates, and then tuning the
system so that if cost-effectiveness could be maintained, cther smaller
projects could in the future be added torm year to year. This year, 1980,
the project has concentrated on ¢gathering high~quality data about 1978/79
graduates generally, and about Health Education and Math/Science graduates
in somewhat more depth.

In following years, a major abjective of the follow-up project is to
begin to a) make strides toward adding a system of teacher conpetence
assessment to the project, as mandated by NCATE standards, and b} better
documenting the undergraduates experience, especially the undergraduate

field experiences.

Methodology N
How This Study Was Done

For 1979/80, the Follow-Up Project gathered infonmation from four
groups. The first group was camposed of the entire graduating class of
the College of Education (four-year baccalaureate degrees) for fall, winter,
spring, and summer 1978/79 groups. A total of 943 graduates comprised
this group. The second growp consisted of 143 Math/Science majors who
graduated fram 1975-1979. The thirnd group consisted of 15 randomly selec-
ted teachers in the Columbus area from the 1979/80 graduating class.
These 15 teachers were visited at their schools. The fourth group con-

sisted of 135 Health Education graduates from the graduating classes of
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1970-1979.

For the first grow, Demographic/Professional Perspectives were
mailed to each graduate. The questiomaire is reproduced following
this page.

The Demographic/Professional Persepctives questionnaire asked
mxh more than sinple demographic kinds of questions. One of the
most important characteristics of the questionnaire is that it per-
mitted information to be gathered for both teacher and non-teaching
graduates. It also pemmits results to be analyzed by separate pro-
gram areas.

These Demographic/Professianal Perspective questionnaires were
sent In two rounds. The first rownd of questicnnaires was mailed in
late December, 1979; the second round was mailed to those persons
who did not respond to the first mailing and was sent three weeks af-
ter the first round of mailings. '

From the 943 graduates, a total of 493 campleted questionnaires
were received. Results will be campletely reported in the next chap-
ter, but it will suffice to report here that of .ne 493 reutms, 298
{60.4%) were from graduates who were currently teaching while the re-
maining 39.6% of the retums were from non-teaching graduates. To
insure that the person responses who did return the demographic
questionnaire were representative of all 943 graduates, a procedure

. was carried out which supports the hypothesis that the 493 question-
naires reflect the characteristics of the population.

First, twenty graduates from the 1978-1979 College of Education
population were randomly selected. Each was then contacted personally
and requeéted via a telephone conversation to respond to the Demogravhic/

Professional questionnaire, Then, their responses were conpared to
{}
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those of the 493 responders to determine if any response biases
existed among the ~esponding group. As can be seen in Appendix A
no significant differences in responses were found between the two
groups.

A second instrument, called the Concerns/Prchlems Instrument,

was mailed in March of 1980 to all those graduates who were teaching

only. This instrument has been reproduced on the next few pages.
As could be expected, not all the teaching graduates returmed
the questionnaire. Of the 298 that were mailed, 112 were received,

for a response rate of 37.6%.

13



FOLLOW-UP PROJECT
The Ohio State University
College of Education
"060A Ramseyer Hall
29 West Woodruff Ave.
Columbus, Chio 43210

TEACHER QONCERNS CHECKLIST
adapted from Francis F. Fuller

Directions: .
This checklist is designed to explore what you, as a teacher, are concerned with at this , sint in your
career. It is also designed to find out whether you have had any preparation in reéolving concems, and

what the source of that preparation was.

Each statement has two parts. The "A" (top)} part lists a concern. The "B" {(bottom)} part lists a
competency associated with that concern. - For each set of statements, respond as follows:
Concern - For each of the "A" statements, ask yourself, WHEN I THINK ABOUT MY TEACHING, HOW MUCH AM
QONCEINED ABOUT THIS?

If you are not concerned about that now, circle "l."
If you are a little concemed, circle "2."

If you are moderately concerned, circle "3."

If you are very concemed, circle "4."

And if you are extremely concerned. circaie "5."

Preparation = For each of the "B" statements, circle the response under "Preparation” that corresponds

15

to your degree of Preparation for this competency.

source - Again, for each of the "B" stataments, if you feel you were samehow or somewhere Prepared

14 to deal with the concem,. respond by circling the response under "Source" that corresponds

to where you learned the conpetency.



S,
. ' SOURCE
o (1f prepared at all)
coursework at OSt)
QONCERN teaching itself
) inservice training
not concerned . independent study
. 1 m
a little oconcerned : pmpnmmm don’t «%
: extensively g pmpared
moderately concerned nore than a
adequately prepared
very concerned some preparation
but not enough
?xtmnely concerned . unprepared I
l 2 3 4/5 . . 345 1 2 3 45
i
1 2 3 4 5 1. A. Lack of respect of same of my students. f
B, My students respect me because of something Ido. 1 2 3 4 5 1 2 3 45
1 2 3 45 "2, A. Standards and requlations set for teachers. ' i
B. I can deal with all the rules and still be )
an effective teacher. . 1 2 3 45 "1 2 3 45
1 27345 3. A. Selecting and teaching content well in my class. : ' )
. B. I can select appropriate materials in my class. 1 2 3 45 12 345
12345 4. A, The mandated curriculum is not appropriate for - 5
' all students. |
B. I am able to modify the curriculum for different !
kindsofstudents. 12345 ‘1 2 3 45
1 234°S 5. A. Whether students are learning what they should. !
B, I am able to know when my students are leaming., 1 2 3 4 § .1 2 3 24 5
1
1 2345 6. A. Whether my students really like me or not. f
B, N/A ' ;
: {
) 1 2 3 45 7. *A. Increasing students' feelings of accomplishment. ) '
i6 B. I have leamed to increase my students' feelings '

Q . of accomplishment, 1 23 45 13 2 3 4 5




SOURCE

10

{if prepared at all)
coursework at OSU
QONCERN teaching itself
inservice training
not concerned ' indepemdent study
don't know
a little concerned PREPAPNTTON -
y extensively prepared t
modexately concerned - more than adequate l
. adequately prepared
very concernad some preparation
: but not enough :
elxt:remely concerned mprepared‘ !
1 2 3 45 1 2 3 4 5 1 2 3 4 5
1 23 4 5 8. A. The nature and quality of my instructional
' , materials, X
B. I can recognize good materials when I see them, 1 2 3 45 1 23 4 5
1 2 3 45 9. A. vwhere I stand as a teacher. i
B. I have a personal philosophy that guides me '
when teaching. _ 1 23 435 'L 2 3 45
1 2 3 4.5 10. A. Motivating my students to study,
B. I can apply motivating techniques when I teach. 1 2 3 4 5 ll 2 3 4 5
1 2 3 435 11. A. Working productively with other teachers, '
" " B. I can work productively with other teachexs. 1 23 435 1 2 3 45
1 23 435 12, A. Lack of instructional materials in my class or . i
school. ’ :
B. N/A : . '
1 2345 13. A, Rapid rate of curriculum and instructional change
in my school. _]_ 9-
B‘ N/A " t )
1 2345 . ° 14, A, 'Feeling under pressure too much of the time, - .
B. I generally can keep up with what I have to do. 1 2 3 45 1 2 3 4 5
[ I 3 1 2 3 45 . 15. A. The routine and inflexibility of the gituation.
Q B. .I have adjusted fairly well to this situationm. 1 2 3 45 1 23 4 5.




CONCERN

not concermed

|

a little concerned

moderately concerned

very concerned

3 4
3 4

5

5

1?.

18.

i9.

20.

2.’

22.

23.

le concerned

'

pr wr w» wp

A.
B.

A.
B.

PREPARATION
extensively prepared

more than adequate

adequately prepared

some preparation
but not enough

unprepared
]
1

Becoming too personally involved with students.
I have learned to keep the right amount of dis-
tance betwsen re and my students (whatever that
is for you). 1

Maintaining the appropriate degree of class control.
I generally can control my class. 1l

Acceptance as a friend by my students.
N/h

Understandirg the principal's policies.
N/A

The wide range of student achievement in my class.
I con modify the curriculum to fit individual's
naeds, 1l

Doing well when a supervisor is present. .
I have enough confidence not to get too nexvous. 1

Meeting the needs of different kinds of students

in my class.

I know how to provide dilfferent kinds of in-
struction for different students. 1l

Being fair and impartial toward students.
I still find being fair a big problem in my class. 1

2

4

SOURCE
(if prepared at all)
coursework at OSU -
teaching itself
inservice training ;.
independent study
don't know

—#



SOURCE
(if prepared at all)
coursework at OsU
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CONCERN ) teaching itself
” inservice training
not concerned b independent study
. : . Gon't know
a little concerned ; PREPARATION T
extensively prepared
moderately concerned more than adequate
adequately prepared
. but not enough
?xtrenely concerned - unprepared I
b
1 234s5 12345 12345
1 2 3 45 24. A. Diagnosing student learning problems.
B. I know how to diagnose student learning problems. 1 2 3 4 5 1 2 3 4 5
1 2 3 45 25, A, Getting a favorable evaluation of my teaching.
B. N/A
l 2 3 45 26. A. Being asked persoral questions by my students. .
B. I can handle difficult questions from students
about my personal life. 123485 12345
1 2 3 45 27. A. Too many noninstructional ducies at my school. :
Bq N/ﬂ H
1 2 3 435 28, A. Insuring that my students grasp subjsct mattexr :
fundamentals. :
B. I can "deliver" my subject matter to facilitate 1 2 3 4 5 !1 2 3 4 5
learning. ' :
1 23 435 29, A. Working with too many students each day.
B. I can control my time so I don't get over-
whelmed with too many students at once. 12345 1231435
12 3 45 30. A. Challenging unmotivated students I have contact
B. I have learned ways to challenge unmotivated
students. .12 3 45 12345
2 3 4 5 31. A. - The values and attitudes of the current yeneration.

B. I am prepared to deal with differing attitudes and
values from my own. 1 23 4 58 1 23 45




) _ SOURCE
3 ) (if prepared at all)
. coursework at OSU
. QONCERN teaching itself
inservice training
not concerned Independent study
don't know
a little concerned . PREPARATION
extensively prepared
moderately concerned more than adequate
. adequately prepared
very concerned sore preparation
. but not enough
?xtremely concerned unprepared
]
1 2 3 45 1 2 3 5 1 2 3 45
1 2 3 4 5 32. A. Adapting myself to the necds of .different students.
B. I can plan and garry out instruction that meets the :
necds of different kinds of students. - 1 2 3 45 1 2 3 4 8
1 2 3 45 33. A. Whether my students can apply what they learn.
B. 1 put application kinds of learning into lessons
I teach. 1 2 3 45 1 2 3 4 8
1 2 3 45 34: A. Understanding the philosophy of the school. .
B. I know the school philosophy here, 1 2345 ' 2345
1 2 3 45 35, A. Students who disrupt my classes. |
B. I can deal with students who disrupt classes. 1 2 3 45 .1 2 3 4 5
1 2 3 45 36. A. Instilling worthwhile concepts and values in my i
students,
B, 1 know ways to teach, attitudes and values to
ny students, 1 2 345 '3 23 4 8
I 2 3 45 37. A. lowmy students feel about me, ’
B. N/A ' 2
1 2 3 45 38, A. Student health and nutrition problems that affect
. learning, :
B. 1 can recognize and deal with health problems of
my students, l 2 3 45 1 2 3 4 8
1 2 3 45 33. A. The psychological climate of the school

n Whathar Fha saoosial saats a1l Al dwmnbka Af bhoa Astoas



SCURCE
(1f prepared at all)

bl
-
. corsework at Osp
OMCERN e teaching itself
’ ervice training
not. concerned ' independent study
* L]
a little concerned ‘ PREPARATION OO0 € KRN
. extensively prepared
moderately concerned ' more than adequate
adequately prgpared
very concerned sane preparation
but not enough
extremely concemmed unprepared
| : }
12345 ' 12345 1 32345
1 2 3 45 40, A, Clarifying the limits of my authority and respon-
. ) sibility.
B, I can commnicate ny wishes to my students on .
) managerial matters, . 1 4345 12 34 3
12 3 4 5 41, A, Assessing and reporting ny students progress.
B. I know how to keep and record grades efficiently
1 2 3 4 5 : 42, A. Chronic absence and dropping out of students.
_ B, I am prepared to deal with chronic absenteeism, 1 2 3 4 5 12345
12345 43, A. Lack of academic freedam,
* B, I can teach whether or not academic freedam is
an issue. 12 3 4 5 1 2 3 4 5
12345 44, A, Teaching required content to students of varied .
background. .
B. I can deal with students from very different 27
background in terms of instruction. 1 23 45 1.2 3 45
1 2 3 45 45, A. Stuéent use of drugs. .
. B. I can deal with students in my classroom who 12345 12345
are "high."
l 2 3 45 46. - A. Feeling more adequate as a teacher.
{ 26 , - B. I can handle the ups and downs of teaching
N ' enotionally. 1 2345 1 2 3 45




&*

SOURCE
(if prepared at all)

b coursework at OSU
CONCER _ teaching itself
. y inservice training
not eoncerned independent study
. —...don't_know
a little concermed . . PREPARATION
. extensively prepared
moderately concerned more than adeguate
' adequately prepared
very concerned sane preparation
but not enough
elzxtremely concerned mpreparef:
1 2 3 435 ' : 1 2 3 4 5 1 2 3 435
l1 2 3 4 5 47. A. Guiding my students toward intellectual and

emotional growth.
B, I have some long-term ideas of how I want my

students to grow intellectually. 1 2345 1 2345
1 2 3 45 48. A. Being accepted and respected by professional
: persons.
B. I have learmed to gain the respect of my peers. 1 .2 3 4 5 12 345
1:2 3 45 49, A, Adequately presenting all of the required material '
to my class.
B. I can keep to the teaching schedule in spite of in-
; _ terruptions. 12 345 123435
1 2 3 45 50. A. Slow progress of certain students in my class. !
B. I can teach students who learn at different - |
speeds. : 12345 1 2345
i 2 3 4 5 51, A. My ability to present ideas to my class.
B. I think I can comwunicate my ideas to theclass. 1 2 3 4 5 123435
1 2 3 435 52. A. Helping my students to value learning. . .
' * B. I can get my student to see the value of learning. 1 2 3 4 5 1 2 3 45
12345 53. A, Whether each student is getting what he or she : 29
needs.

B. I am able to diagnose the instructional needs of
my students. 1 2345 12345



___—

SOURCE
(if prepared at all)

@ coursework at OsU
QONCERN teaching itself
. inservice training
t oconcerned . independent study
° don't know
a little concermed _ PREPARATTON e
extensively prepared
moderately concemed more than adequate
adequately prepared
very concerned some preparation
. but not enowh
_ extremely concerned . unprepared
| ]
1 2345 1 23 45 1 23 45
1 2 3 435 54, A. Increasing my proficiency in content.
B. I know enough about the “what” of teaching '
to feel conpetent. 1 2345 12345
l1 23435 55. A. Recognizing the social and emotional needs | |
of students., :
B. I can recognize the social/emotional needs of '
my students. 12345 12345
1 2 3 45 " 56. A, The wide diversity of student .ethnic and socio- :
- econanic backgrounds.

B: 1 am flexible enough to deal with  @ifferent ,
kinds of students. 1 23 45 'L 2 3 4 5

31




The second group., the 1975-1979 Math/Science graduates, received the

17

same Demographic/Profes onal Perspectives and Concemns/Problems instruments,

Their return rates for these two instruments were 57.9% and 26.6%, respec-
tively.

For the third group, those graduates who were first-year teachers in
the Colunbus area, a third procedure was followed. The Follow-Up staff,
between February and April of 1980, visited each of these teachers at their
school. While there, the observer recorded, using the Goodlad (1970)
System, a segment of the teachers' in-class instruction, &  conducted
an interview. The Goodlad (1970) system is an open-ended "snapshot-like"
system. The interview form is reproduced on the next few pages.

For the fourth group (135 1970-79 Health Education graduvates) another
procedure was followed. Briefly it went like this:

A procedur~l model was developed and implemented to follow-up the
1970-1979 Health Education Bachelor's Degree level graduates. This model
incorporated the desired outcomes for a school health educator and was de-
signed to obtain graduates' feedback concerning their professional prepar-
ation and what they viewed as important cqualities of the schoel health
educator.

The study was divided into five procedural phases. These phases were:

Phase I: Identification of the desired cutcames of the under-
graduate school health education program at The Ofiio
State University

Phase II: Development of a Survey Instrument to obtain feedback
fram the 1970-1979 bachelor's degree level health
education graduates.

Phase III: Collection of the Data

Phase IV: Presentation, Analysis and Interpretation of the Data

32 (continued on page 22)
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Follow-Up Teacher Interview
Revised 1/80
1. Think back to when you first decided to choose teaching as a profession.
a. Wiy did you decide to hecome a teacher?
b. what program areas did you consider?
c. Wiy did you choose that program area?
d. How did you get this job?
INTERVIESER'S COMMENTS:

The next few questions will be about your perception of the teacher program
that you went through.

2. Overall, based on your teaching experience, how satisfied are you now
with the program you had then?

INTERVIEWER'S COMMENTS:

3. a. On ascale from 1 to 10, to what extent did the general courses in
your program help ycu in your day~to~day teaching? (scales: 1 - not
at all; 10 - to a great extent).

b. On a scale from 1 to 10 to what extent did the courses specific to
your major help you in your day-to~day teaching?

INTERVIEVER'S CQMMENTS:

33
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4. a. On a scale frem 1 to 10, to what extent did the general philosophy and
theory courses in your program help you in your teaching? (1 - not at al
10 - to a great extent).

* b. On a scale frem 1 to 10, to what extent did your specific program’s
philoscphy and theory courses help you in your teaching?

INTERVIEWER'S COMVENTS:

5. Looking back would you want the program to be more practical or more
theoretical?

INTERVIEWER'S QOAMMENTS:

6. a. Can you think of areas that were neglected or overemphasized in
your program?

b. How would you change the progrem to be more helpful to teachers?
INTERVIIWER'S COMMENTS:

7. On a scale from 1 to 10, rate the field experience you had, (1 - terrible;
10 - outstanding.

INTERVIEWER'S COMMENTS:

8. Was there anything unusual about your student teaching and/or field
experienceg?

INTERVIEWER'S COMMENTS:

Qi
b



9. No preparaticn for any job is ever pe.rféct. Was there any vart of

teaching that caught you completely by surprise after you begen your

employment?
INTERVIEWER'S COMMENTS:

10. Would you finish each sentence I am about to read?

a)
b
c)
d)
e)

£)

Since last year I. . . .

My biggest concem when I teach is. . . .

Teaching is. . . .

My fellow teachers. . . .

The university shollld help teache;:s in the f:i.eld by, . ..

The most difficult student to teach is one who. . . .

11. What kind of teacher did you want to be when you started teaching?

Bave you changed your mind since then (or recently)?

DO NOT HURRY. DO NOT CIARTEY. SAY ONrY, "THIS IS A DIFFICULT CUESTION.

20

TAKE

AS MUCH TINME AS UCU XEZD TO ANGWZR'.

INTIRVIEMER'S OOMENTS:

12. a.
b.

In general, how satisfied are you with teaching now?

How satisfied are you with your cwn teaching?

INTERVIEWER'S COMMENTS:

(Y
<



13. How has teaching affected your family and/or personal life?
INTORVIEWER'S COMMENTS :

14. Who has been the most helpful person toyouth:.sye.ar” In what ways?
INTERVIEWER'S QOMMENTS :

15, How many years do you plan to teach?
What then?

INTERVIEWER'S OOMMENTS:

16. a. Describe the characteristics of the worst university professor
in preparing you to teach? (withcut mentioning names).

b. Describe the characteristics of the best university professor in
preparing you to teach?

INTERVIEWER'S COMMENTS:

This concludes our interview. PARAPHRASE THIS SENTENCE: “"ARE THERE ANY
OTHER COMMENTS YOU WOULD CARE TO MAKE?"

21
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(continued frem page 17)
Phase V: Appraisal of the Procedural Model Process: Implica-
tions for its adaptation of other teacher education

program areas.

The survey instrument used in this study was comosed of the knowledge,
skill, and attitude/value items which were validated by the tenured Health
Education faculty at OSU. Since there was a large number of items, these
items were divided equally to develop two similar forms of the survey in-
stnuent. Each item wag responded to by the 1970-1979 graduates according
to two scales. One scale requested the graduates to rate the "Imoortance”
of each knowledge, skill, or attitude/value statement on a "1" (totally
unimportant) to "6" (most important) scale. The other scale requested the
graduates to rate the "Adequacy of Your Preparation” to achieve each stated
knowledge, skill, or attitude/value on a "1" (poor preparation) to "6"
(excellent preparation) ~zale. An additiomal point of "0" (no preparation)
was placed on this scale to stress the differentiation between the quality
of one's professional preparation and the possible lack of a specific facet
of preparation.

One form of the survey instrument was mailed to one stratified random
saple of 66 graduates while the other foim was mailed to a similar sarple
of 66 graduates. Three of the graduates could not be contacted. Eighty-
nine usable survey instruments (67.4%) were returned and used in the analysis
of the data.

Analysis of the study data was corducted using descriptive (percentages,
reans, ranges, and standard deviations), correlational (Pearson product-
moment correlation coefficient), and inferential {analysis of variance)

statistics.

37
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A graphic representation of how the overall 1979/80 Follow-up study

was carried out presented on page 23 (figure 1).

SUMMBRY OF THE STUDY'S RESULTS

This portion of the report will summarize the data collected via
the demographic and teacher concem qQuestionnaires. The data for the College
of Education graduates (N=493) will be sumarized first. A similar summary
of the math/science graduates for the academic years, 1975-1979 (N=143) will
folicw this initial summary. Thind, a summary of the results of Health
Education study (N=89) will be presented. Finally, a summary of the site-

visit data will be presented.

Sumaary of Demographic/Professional Persrectives

Questionnaire Results

The Typical Graduate: A Camposite Portrait

Fram all the confusing statistics, this camposite of the typical
1978/79 graduate emerges:
- white female, age 20-25
- no previous teaching experience
- completed entire undergraduate degree at OSU .
- rated the Placement Service as good .. .
- plans to get an MA in education in the next few years
- obtained her position through a personal contact
-~ taught in a suburban setting

- has occasional discipline problems

1

teaches classes which ranged in size frem 21 to 30 pupils
= teaches in schools with enrollments of under 1000
- has effective assistance available when discipline problems

occur ’

38
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is not required to lead extracwrricular activities

- teaches in a public school, in a self-ocontained class-
room in a middle-class school with few minority students

- is "very satisfied" with teaching in general

- is "very satisfied" or "somewhat satisfied" with their
present position

- teaches in schools where students had access to full-time
or part-time guidance personnel

- feels her OSU education was generally adequate

- uses student test soores as a means for evaluating her
teaching

- is helped the most in pramoting her professional develop-
rent by teaching colleagues

- is supported by her teaching colleagues

- thought that "warmth and closeness” was more important
than "getting work done”

- was attracted to teaching because of wanting to work with
children

These specific data will amplify the above comosite.
Current Employment
Approximately one-half (52.7%) of the 488 graduates who responded

to the first item on the demographic/professional perspectives reported
that they were employed as classroam teachers. An additional 40 gradu-
ates (8.2%) were employed as substitute teachers. Slightly over one-fourth
(26.6%) of the respondents were employed outside of education while just

28 (5.7%) of the graduates were currently unenployed.

40

25



Table 1
Current Employment Frequency Percentage
Classrocm Teaching 257 52.7
Other Scheool Employment 10 2.0
Post Secondary Schools 4 .8
Sukbing 40 8,2
Unemployed 28 5.7
Coaching 3 N
Graduate Student 11 2,3
Military 5 1.6
Other 130 . 26.6

Age, Sex, and Race

As could be expected, the overwhelming majority (81.9%) of the re-
spondents reported the;t they were between the ages of 20-25. Seventy-
eight of the remaining 89 (15.93) of the graduates statea wuat they were
between the ages of 26-35.

Approximately seven out of every ten respondents (70.2%) were female

ERIC while all but 13 of the respondents were white (97.3%),

4.
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Table 2
Age Frecquency Percentage
20-25 402 8l.%
26~-30 52 10.6
30-35 26 5.3
36-40 5 1.0
Over 40 6 1.2
Total 491 100.0
““Table 3
Sex Frequency ercentage
Male 145 29.8
Female 341 70.2
Total 486 100.0
Table 4

Race Frequency Percentage
Black 10 2.1
Hispanic 1l .2
Asian-American 1l .2
Native American 1 .2
White 474 97.3
Total 487 100.0
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Years Teaching Experience

Over half of the graduates{54.6%) stated that they had no fulltime
teaching experience. All but 16 of the 221 remaining respondents {(42.1%)
reported that they had one year of full-time teaching experiences. It is
assumed that the 16 respondents who reported two or more years of teaching
experience had cbtained a teaching degree prior to the one earned during

the 1978-1979 academic year.

Table 5
Years Teaching Frequency Percentage
None 266 54.6
1 205 ' 42.1
2 7 1.4
3 3 .6
4 or more 6 1.2
Total 487 100.0

Students Who Transferred to Chio State

Alyost three-fourths (74.93%) of the respondents completed their en-~
tire unacuyraduate career at The Chio State University. Of the 109 grad-
uates who did transfer to Chio, 69 {63.3%) did so during their sophamore

year.

Table 6
Transfer Students Frequency Percentage
no transfer 368 74.9
Yes fophamore 69 , 14.1
Yes Junior 38 7.7
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Pable 6 (cont'd)

Transfer Students Frequency Percentage

Yes Senmior 2 .4
Cther 14 2.9
Total 491 100.0
Program Area

Approximately one-third (32.7%) of the responding graduates. majored
in Elementary Education. Social Studies majors accounted for 8.8% of the
respondents while Physical Education, Music Education, and English Educa-
tion majors accounted for 6.9%, 6.7% and 5.7%, respectively. The remain-

ing 39.2% of the respondents were distributed among the other program areas.

Table 7
Program Area Fregquency Percentage
Art Education 20 4.1
Biological Science 12 2.4
Broadcasting Communications 1 .2
Business Education R 1.6
Dental Hygiene 17 . 3.4
Distributive Education 4 .8
Earth Science 2 .4
Elementary Education 160 32.7
Elementary Special Education 10 2.0
English Education 28 5.7
English Coammunication Education 4 .8
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Table 7 (cont’d)

Program Area Frequency Percentage

Exception Children Education 12 2.4
Foreign Language Education .9 1.8
Health Education 20 4,1
Industrial Technology Education 21 4.3
Joumalism Education 1 «2
Math Education 15 3.0
Misic Education 33 6.7
Physical Education 34 6.9
Physical Science 1 . ' o2
Recreation Education 25 5.1
Science Edvcation 4 .8
Social Studies Education 43 8.8
Speech & ‘Theatre BEducation 2 .4
Trade Industrial Education 2 .4
Total 490 100.0

Educational Placenw it Services

Approximately one-half {4 .3%) of the graduates who responded to the
demographic/Professional perspectives reported that assenbling credentials”

was the "most helpful service" provided by the Educational Personnel
Placement Office. Forty-seven (9.9%) respondents stated that “helping me
prepare my resume” was the most helpful service provided. Over one~fourth
(29.9%) of the graduates responded, "none of the above" to the question
concerning the "most helpful service" provided by the Personnel Placement

Office.




Table 8

Placamwent Service Frequency Percentage

Assarble Credentials 234 49.3
Provide Information 33 6.9
Recormmend for Position 12 2.5
Resume Help 47 9.4
None 142 29.9
Other 7 1.5
Total 475 o ‘100. 0

One hundred and eighty-eight (38,9%) of the respondents rated the
services offered by Educational Persomnel Placement Office as "good" while
17.8% of the respordents rated the services as "fair” and 12.6% rated them
as "excellent". Of the remaining 30.7% of the respondents, 22.6% reported
that they "did not use the services” offered and 8.1% rated the services

as "unsatisfactory”.

Table 9
Ed Placement Rated Frequency Percentage
Excellent 61 . 12.6
CGord 188 38.9
Fair 86 17.8
Unsatisfactory 39 8.1
Did not use 109 22,6
Total 483 ~100.0
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Future Professional Study

Over one-half of the respondents (57.3%) were considering pursuing
a Masters Degree in Education. Seventy-two respondents (15.2%) expressed
m interest in ;‘Eurthering their education.

Over one—fifth of the respondents (22.5%) considered employment in
fields outside of education. Areas cutside of education mentioned frejuently
were: biology, natural resources, matrition, accounting, law, and medically

related fields.

Table 10
Future Professional Study Frequency Percentage
Masters of Education 272 57.3
Ph.D. of Education 5 1.1
Specialist Degree 19 4.0
Engineering 61 12.8
No Study 72 15.2
Biology, Natural Res., Nutrition 2 .4
Accounting, Business, lLaw 21 4.4
Other 17 3.6
Medical Field 6 1.3
Total 475 _ * 100.0

Erployment Related to Degree, But Not Teaching

Sare of the College of Education graduates gain erployment in non-
teaching positions which are nevertheless directly related to the under-
graduate degree. Dental Hygiene and Recreation Education are examples
of program areas which prepared graduates who enter non-teaching positions.

Sixty (12.3%) of the 486 respondents were employed in such positions.
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Table 11
Employment Related to Degree  Frequency Percentage
Related but Not Teaching 60 . 12.3
Does not apply 426 87.7

Total 486 100.9

. Seeking a Teaching Position

£..2 hundred and ninety-nine of the 4923 graduates (40.0%) were not
currently employed as teachers. Approximately 40% of these non-teaching
graduates reported that they had sought a teaching position. The remaining
58.8% stated that they had never sought a teaching position.

Table 12
Sought Teaching Posiilon Frequency Percentage
Yes 82. 4.2
No 117 58.8
Total v 493 100.0

Reasons For Not Teaching

One hundred and seventy-one non~teaching graduates responded to the
questionnaire conceming why they were not teaching. Slightly over cne-
third of these graduates reported that the unavailability of jobs was the
reason for their not entering the teaching profession. A similar vercentage
of these respondents list a wide variety of reasons for their not teaching.

These reasons were categorized urder "other". Approximately one-fifth (21.6%)
of the non-teaching graduates rported that they had chosen to change
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professions and thus were not involved in teaching at the present time.
Finally, 15 respondents (8.8%) stated that the lww salaries offered to

teachers was the reason for their not becoming teachers.

Table 13
Reasons For Not Teaching Frecuency Percentage
Changed Professions 37 21.6
No Jabs Available 61 d 35.7
Low Salary 15 8.8
Other 5% 33.9

Total 171 100.0

Regret For Not Teaching

Over two-thi; Is (68.4%) of the non-teaching or.duates stated that

they did not regret the fact that they were not teaching.

Table 14
Regret For Not Teaching Frequency Percentage
Yes 59 31.6
No 128 ) 68.4
Total 187 100.0

Current Erplovrient of Nen~Teaching Graduates

Sixty-four of the 133 non-teaching graduates {43.1%) who responded to
the position concerning their present employment stated that they were e
ployed in business, sales, or legal related fields. Hineteen of the non-

teaching graduates {14.3%) were employed in aqnini. crative positions.
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Seventeen of these graduates (12.8%) were employed in fields related to
medicine while 13 respondents (9.8%) went on to further professional study.
The remaining non-teaching graduates were employed as substitute teachers
(8.3%3), members of the military (3.8%) and housewives (3.0%)

Table 15

Current Employment-Nonteachers Frequency Percentage
Graduate Study 13 9.8
Substitute teaching 11 8.3
Housewife , 4 3.0
Administration 19 14.3
Business, Sales, Law 64 48.1
Military 5 3.8
Medically Related Fields 17 ' 12.8
Total 133 100.0

Happy in Qurrent Position

Over thres—fourths (77.9%) of the 172 non-teaching graduates reported

that they were happy in their current position.

Table 16
Hapoy in Position Frequency Percentage
Yes 134 77.9
No _ 38 22,1
Total 172 100.0
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Usefulness of Education Degree

One-hundred and eighty~-four graduates responded to the questiomnaire
item which asked them to reflect upon the usefuiness of their educational
degrees. Graduates could respond to this item by circling one or more
items. The total of 212 responses were recorded. One hundred and six
graduates (57.6%) rerorted that what they learned helped them in their em—
ployment. Slightly over one-fourth (26.6%) of the respondents stated that
the education ;iegree they obtained was not useful and that they could have
majored in anything and still secured their present job. Approximately
one-Tifth !19.5%) of the graduates responded, “other" while 11.4% of the
graduates reported ‘hdt they needed their degrees to cbtain their current
jobs but that they Jdid not apply what they leamed to their jobs.

Table 17

Usefulness of Degree Froqueency PerceJrEage
Job applies to degree 106 57.6

Job does not apply to degree 21 11.4
Could have majored in any-

thing for present job 49 26.6
Other 36 19.6
Total 212 " 100.0

Current Educational Employment

Two hundred and forty-six of the 292 graduates (84.2%) responded
that they were employed in their major field while 6 (2.1%) stated they
were employed in their minor field. Approximately one-tenth (9.9%' £

the graduates were e@mwloyed in an educational field other than thos they
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were prepared for at The Ohio State Uniwersity. The remaining 11 respon-
dents (3.8%) stated that this questionnair~ item was "not applicable”.

Tabla 18 -

Current Educaticnal Emoloyrent Frequency Percentage
Employed in Major Field 246 84.2
Employed in Minor Field 6 2,1
Emploved in Other Field 29 9.9
Does Not Apply 11 3.8
Total 292’ _ ' _ 100.0’

Aid in Securing Employment

One hundred and ten of the 269 graduates who responded to the ques-
tionnaire item conceraing aid in securing employment scated that assuming
coaching duties was the most helpful means in securing their present jobs.
Slightly over one-fifth of the respondents (21.2%) reported that the Ed-
ucation Personnel Placement Office was the most helpful means in securing
their employment. "Preparation in more than one teaching arsa" was listel
by 41 respondents as the most helpful means in obtaining their current
positions while just over one-tenth (11.9%) of the respondents stated that
College of Education faculty merbers were the most helpful means in secur-
ing employment. The remaining 29 respordents (10.8%) reported that "pro-
gram chairpersons”, "themselves", "faculty members outside their own de-
partments"”, "personal contacts", and "subbing”, as means which were help-

ful in securing their currenc employment.
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Table 19 -
Aid in Securing Employment Prequency- Percentage
Fawl.ty mentber 32 11.9
Department Chairperson 1 4.1
Placement Office 57 21.2
Dual Major 41 15.2
Coaching 110 40.9
Self 8 3.0
Outside faculty members 4 1.5
Personal Contacts 2 7
Subbing 4 1.5
Total 269 o 100.0

How Did You Obtain Your First Teaching position?

Fifty-six per_ent {276) of the 493 graduates who were employed in
teaching {full-time, part-time, subbing} responded to the question con~
cerning how they cbtained their first teaching position., Approximately one-
fourth {26.4%) of these graduates reported that they obtained their teach-
ing positions through personal contacts. Another fourth of these "teaching”
graduates cbtained their positions via various means which were categorized
wnder the heading, "other". The remaining 133 graduates who were teaching
obtained their poOsitions by: a) starting as a substitute and moving iato
a full-tirme position {17.0%), b) finding a position in the same district
where they student taught (15.6%), and c) using the Education Perxsonnel

Placement Office or other College assistance {15.6%).
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Table 20

How Job Obtaiz.med Frequency Percentage
Where student taught 43 15.6
Regular via subbing 47 17.0
Personal Contacts 73 26.4
Placewment Office 43 15.6
Other 70 25.4
Total 276 ‘ 100.0

Location of School in Which You Teach

One hundred and twenty~one of the “teaching” graduates (41.7%) re-
ported that they taught in suburban schools while just over one-third of
these 1espondents (35.5%) indicated that they taught in rural school set-

ting. The remaining 66 respondents (22.8%) taught in urban settings.

Table 21
Location of School Frequency Percentage
Urban 66 22.8
Suburban 121 41.7
Rural 103 35.5
Total 290 | "~ 100.0

Typical Student Motivation

Approximately two-thirds of the graduates (65.0%) who were currently
teaching rated the motivation of their students as "average". Almost one-
fourth of the "teaching" graduates rated their students' motivation as
"high" while 36 respondents {12.2%) indicated that their students' moti-
vation was "low".
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*Table 22
Student Motivat.:ion - Frequency. ; —— — \Percc::nt‘age
High 67 22,8
Average 191 65,9
Low 36 12,2
Total ‘ ‘ 294 ‘ o . 100,0

Classrocm Discipline

Two hundred and ninety-seven teaching graduates responded to the ques-
tion regarding classroom discipline. One hundred andeighty-sixof these
respondents (62.6%] reported that they had "occasional oproblems” while
20 (6.7%) teaching graduates stated that they had "many problems.” Ninety-

one graduates (30.7%) reported "no problems®,

Classr>am Discicline Fr@mw . i Percent;zge
No problems 91 30,7
Occasional Problems 18¢ 62.6
Many problems 20 6.7
Total 297 . 100.0

Parent Participation

One question on the demographic questiomnaire asked the graduates to
rate the degree of parent participation in their teaching sitwations, Al-
most one-half (45.6%) of the teaching graduates rated the participation of

their pupils® parents as "moderate” while 22.4% rated such participation
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as "high" and 32.0% rated the parents’ participation as "low".

- Table 24
Parent Participation Frequency Percentage
High 63 22.4
Moderate 128 45,6
Low . 90 32.0

Total 281 100.0

Typical Socio-Economic Status of Students' Families

Graduates who were employed as teachers (N=289) were asked to rate the
typical socio~economic status of the pupils’ families. Approximately two-
thirds of these graduates (67.8%) rated their pupils' families SES as
'middle". Twenty-five (8.7%) of the first year teachers rated the SES of
their pupils' families as "upper" while the remaining 68 (23.5%) rated the

SES of their pupils' families as "lower®,

Table 25
Typical SES Frequency Percentage
Upper 25 8.7
Middle 196 . 67.8
Lower 68 23.5
Total 289 . 100.0

Racial Mix of Puvils

Approximately three-fourths (73.2%) of the teaching gradustes reported
that the racial mix of the pupils in their classrooms was "few minority

stndents". Almost one-fourth (22.7%) of these graduates reported that some

26
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of their pupils represented minorities while 4.1% of the first year teachers

taught classes composed primarily of minority pupils.

“Table 26
Raclal Mix . Frequency Pexrcentage
Few Minority 213 73.2
Scme Minority 66 22,7
Predominantly Minority 12 4,1

Total 291 100.0

Punil-Teacher Ratio

Alrost two-thirds (62.4%) of the respondents who were teaching xeported
that they taught classes consisting of between 21 and 30 pupils. Approxi-
mately, one-fourth of the teaching graduates taught classes consisting of
1-20 pupils while less than one-tenth (7.3%) taught classes which consisted

of 30 oxr more pupils,

* Table 27
Pupil-Teacher Ratio Frequency Percentagé
1-20 73 25.2
21-30 181 62.4
Over 30 36 ‘ 7.3
Total 290 100.0

School Size

One hundred and twenty-four of the teaching graduates (43.4%) taucht
in schools with enrollments of under 500 pupils while 112 of the teaching
graduates (39.2%) taught in schools with 500-1000 pupils, Firov teaching

graduates (17.4%) taught in schools with enrollments of ovexr 1000 pupils.
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* Table 28 -
School Size Frequency Percentage
Under 500 124 43.4
500-1000 )12 39,2
Over 1000 50 17.4
Total 286 100.0
School Type

As expected, the overwhelming majority (88.8%) of the "teaching®

graduates taught in the public schools.

respondents reported that they taught in private schools.

All but five of the remaining

' Table 29
School Type Frequency Percentage
Public 261 88.8
Private 28 9.5
Other 5 1.7
Total 294 100.0

Type of Classroam

43

Ninety-one percent (252) of teaching graduates taught in "self-contained

classroams while four percent of these graduates (2¢) taught in "open"

classroams. The remaining 5 (1.0%) graduates who were teaching reported that

they taught in "other" classrooms. Further data will need to oe collected

in order to define the nature of the graduates' teaching envirorment.
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~ Table 30
Tyoe of Classrocm Fregquency - Percentage
Self Contained 252 91,0
Open 20 4,6
Other 5 1,0

Total 277 . . 100,0

Grade Level Tawght

an almost equal percentage of the 295 graduates who were currently
teaching taught at the 1-6 grade level (46.4%) as did those who taught
at the 7-12 grade level {(42.0%). Fifteen of the "teaching” graduates taught
special education classes while 10 of the first year teachers taught at the

pre~kindergarten and/or kindergarten level.

Table 31
Grade Ievel Taught Frequency Pexcentage
Pre Kindergarten/Kindergarten 10 3.4
1-6 137 46.4
7-12 124 42.0
Special Education 15 ) 5.1
Post Secondary 6 2.0
Other 3 1.0
Total 295 100.0

Attitude Toward Teaching in General

The overvhelming majority of the graduates who were teaching (88.2%)

Aescribed themselves as being "very satisfied” or "somewhat satisfied"
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relative to "teaching in general", Only 35 "teaching" graduates (11.8%)
described their attitudes toward "teaching in general” as being “"neutral",

"samewhat dissatisfied”, or "very dissatisfied",

Attitudes Toward Teachmg’ Frecquency : I Percentage
Very Satisfied 160 53,9
Scewhat Satisfied 102 34.3:
Neutral 14 4,7
Samewhat Dissatisfied 20 6.7
Very Dissatisfied ’ 1 o3
Total 297 100,02

Attitude Toward Present Teaching Position

Approximately eight-percent of the "teaching" respondents reported that
they were "very satisfied" or "somewhat satisfied” in their teaching posi-
tions. Twenty-six of these first year teachers (8.8%) were "neutral"
concerning their attitude toward present positions while just over one-tenth
of the graduates stated that they were "samewhat dissatisfied" or "very

dissatisfied” in their teaching positions.

Teble 33

Attitude Toward Present Job Frecuency Percentage

Very Satisfied 121 40.7

Samevhat Satisfied 119 40,9

Neutral : 26 8.8

Somevwhat Dissatisfied 23 7.7

Very Dissatisfied 8 2.7
El{llC‘ Total 297 100,0
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Perceptions of Professional Preparation

Graduates who were currently teaching were asked to indicate their
_perceptions concerning their professional mreparation by circling as many
alternatives that applied to their undergradvate education at The Ohio
State University. A total of nine altermatives were listed. More graduates
{89.63) selected the alternmative, "my student teaching was useful" than
any other altermative. The second highest percentage of "teaching" gradu-
ates (71.7%) indicated that ". . . the program courses (courses taken after
one has been screened into the College of Education) were useful.” Approxi-
mately two-thirds (68.73%) of the respondents "reported that ". . . the College
of Education did a good job preparing me to teach." An almost equal per-
centage (65.7%8) of "teaching” gradvates stated that their “. . . interac~
tion with other students was useful.” Just under one-half (48.5%) of the
respondents irdicated that "the core courses (courses taken before screen-
ing into the College of Education), were useful." Almost one-fifth (18.9%)
reported th;'tt these same courses were useless. An additional 23.6% circled
the following altermatives: 1} "overall, the College of Bducation did not
do a good job preparing me to teach,” 2) "the program courses were not

useful,” and 3) "my student teaching was useless."

Table 34
Professional Precaration Frequency Percentage
Core Courses Useful 144 48.5
Core Courses Useless 56 18.9
Program Courses Useful 213 71,7
Program Courses Useless 26 8.8
Student Teaching Useful 266 . 89.6
Stulent Teaching Useless 12 4.0
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Table 34 (cont'd}

Professional Preparation Frequency . Percentage

Student Interaction Useful 195 65.7
Overall Good Preparation 204 68.7
Overall Poor Preparation 32 10.8

Total 1148

Upgrading Teaching Effectiveness

One hundred and three of the 253 "teaching" graduates reported that
having “fewer or smaller classes" would be the most helpful in upgrading
their teaching effectiveness. The altermatives "more lesson preparation
time” and "better professional preparation” were selected by 22.9% and 19.0%
of the "teaching” graduates, respectively as most helpful in inproving their
teaching, Finally, approximately one-tenth (9.9%) of the respondents
stated that "more support from other school personnel” would be the most

helpful means in upgrading their teaching effectiveness.

Table ‘35
Upgrading Teachinag Effect Frequency Percentage
Smaller Classes 103 ) 40.7
Better Professional Preparation 48 19,0
More School Support ° 25 9.9
More lesson Preparation 58 22.9
Other 19 7.5

Total 253 .o 100,0




r
Most valuable Libraryv-Media Center Service

Over one—-third (37,1%) of the "teaching" graduates reported that,
"develogment and production of audiovisual materials for classroam use” was
the most valuable library-media center service., Approximately one-tenth
of the respondents (11,28} who were teaching reported that the most valu-
able library-media center service was "regular assistance to students in
developing class projects" while 11.6% indicated that the "develooment of
bibliographies of center materials relevant to your own and students' needs
in the classes" was the most valuable service offered, The remaining 40.3%
of the respondents who were teaching reported that the services were in-
adequate, not offered, not needed, or that they didn't have time to use

them,
‘Table 36

valuable Library-Media Service Freguency Percentage
Development of Production

of Materials 86 37.1
Assistance to Students 26 11.2
Developmént of Bibliography 27 11,6
Services Not Valuable 48 20.7
No Services Offered 38 16,4
No Time to Use Services 5 2,2
Not Needed 2 1.0
Total 232 100.0

Cuidance Staff Availability

Eighty-one respondents (30.8%) reported that there was a guidance staff
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member available to work with pupils on a full-time basis while 80 respondents
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{30.4%) stated that a gquidance staff member was available to students on
a part-time basis. Fifty-eight of the respondents (22.1%) stated that a
member of the guidance staff was available to work with parents. Finally,
40 "teaching" graduates reported that no guidance services were offered to

either pupils or their parents.

Table 37-
Guidance Staff Availability Frequency - Percentage
Available to Parents 58 22.1
Available to Students Full-time 81 30.8
Available to Students Part-time 80 30.4
No Service Offered 4!0 15.2
Other 4 1.5
Total 263 100.¢

Assistance With Discipline Prcblems

One hundred and ninety-two of the 275 teaching graduates (69.8%) who
responded to the question concerning the availability of assistance with
discipline problams reported that such assistance was "available and effec-
tive.” Fifty-one respondents (18.5%) reported that either no such assis
tance was available or that it was available only in extreme circumstances.
Twenty-five respondents (9.1%) stated that "assistance was available but
admission of need was viewed negatively.® Only six respondents (2.2%)
specified that they had no discipline problems while 1 respondent reported

that assistance was available, but ireffective.
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" Table 38

Discipline Assistance E‘requenc_:y' - — Percentage
Assistance Available 192 69.8
Assistant Available for Extreme

Cases 44 16.0
No Assistance Available 7 2.5
Viewed Negacively But Available 25 9.1
No Problems 6 2.2
Available but Ineffective 1 .4
Totzl _ 275 100.0

Supervison of Extracurricular Activities

Approumately two-thirds (64.6%) of the teaching graduates reported
that supervision of activities was voluntary. Severty-five of the teaching
respondents {28.9%) reported that the supervision of extra-curricular ac-
tivities was either required or expected by their school administrators.
Minally, 17 graduates (6.5%) stated that such supervision was a condition

l of their employment with the school district.

1 Table 39
Extracurricular Sunlrvisicn Fregquancy Percentage
Voluntary 168 64.6
Expected By Administration 59 22.7
Required by Administration 16 6.2
Condition of Employment 17 6.5
Total 260 100.0
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Bvaluation of Teaching By School Adninistrators

Slightly over one-third of the graduates who were teaching (34.08%})
reported that their teaching was evaluated by a school administrator two
to three times while 29.4% of these graduates stated that their teaching was
evaluated on a single occasion by a school administrator. Thirty-three
teaching graduates (11.8%) did, however, report that they were evaluated
on four or more occasions by a school administrator. Finally, almost one-
fourth (24.8%) of the graduates stated that they had not been evaluated by
a school administrator.

Table 40

Times Evaluated Frecrency Percentage
0 Tines 70 24.8
1 Pine 83 29.4
2-3 Times 96 34,0
4-6 Times 23 .8.2
Over 6 Times 10 3.6
Total ' 282 100.0

Formal Evaluation of Teaching

The responders were asked to name the persons who formaily evaluated
their teaching. (More than one response was possible). Sixty-six of the
160 "teaching graduates” (41.3%) who responded to the questionnaire item
concerning the evaluation of their teaching reported that their depart-
ment heads were responsible for evaluating their teaching. 2bout one-third
of the “teaching" respondents (30.6%) stated that curriculum specialists

evaluated their teaching. Approximately one-fourth of the first year

teachers (24.4%) indicated that_principals or other administrators eval-

uated their teaching. Finally, one-fifth of the respondents reported
fols!
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that their teaching colleagues evaluated their teaching while slightly
fewer respondents (18,.8%) stated that their students evaluated thelr class-

room teaching.

Table 41
Formal Evaluation Frequency ~ Percentage
Teaching Colleagues 32 20.0
Department Head 66 41.3
Students 30 18.8
Curriculum Specialist 49 30.9%
Principal/ Administrator 39 24.4
County Supervisor 1 .6
Total 217 100.0

Means of Evaluating Teaching

An operrended questonnaire item requested graduates to describe the
means by which thev eyzluated their own teaching Their feedback was placed
in the following four categories: 1) test scores, 2) other teachers, 3) stu-
dent feedback, and 4) student improverest.  Ninety-eight of the 215 re-
spondents  (45.6%) stated that they relied on the test scores of their
students while 41.9% of the first year teachers used other types of student
feedback to evaluate their teaching., Sixteen respordents (7.4%) reported
that they relied on their teaching peers to help them evaluvate their teach-
ing. Finally, "student improvesent” wls listed by 11 “teaching”" graduates

(5.1%) as a means for evaluating their teaching.
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Table 42 -
Means OF Evaluatz_ng' Teaching Freqﬁencyh : — Percentage
Test Scores 98 45.6
Other Teachers ls 7.4
Student Feedback 90 . 41.9
Student Improvement 1l , 5.1
Total 215’ 100.0

Most Help to Professional Development

Graduates who were presently teaching were asked to indicate the people
who were most helpful to their professional development. The majority of
those who responded {(83.0%) reported that their teaching colleagues were the
mst helpful in terms of their development. Approximately one-fourth (22.7%)
of the "teaching” graduates stated that school administrators played helpful
roles in promoting their professional development. Department chairpersons
were perceived by 13.0% of the respondents to ne helpful in this respect.
School counselors, "being on my own,” reading specialists, and "others"”

received only limited recognition by this study's first year teachers.

Table 43
Help to Professional Development Frequency Percentage
Administrators 63 22.7
Teaching Colleagues 230 83.0
Department Head 36 13.0
Counselor 13 _— 4.7
Being on my own 4 1.4
Reading Specialists . .4
Others b .4
Q
Total 27% 55 100.0
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Key Person who Provided Support

Just ovexr one-half o. the "teaching” graduates reported that a "fellow
teacher" was the key person who provided support during their first Yeé.r.
School administrators and relatives were indicated by 22.6% and 20.6%, re—
spectively, of the respondents as being the key people who provided supporc.
School counselors, supervisors, and "themselves" were selected by a total of

13 respondents as being key persons who provided support.

Table 44
Rey Person For Supoort Frequency Percentage
Mministrator 58 . 22.6
Counselor 10 3.9
Fellow Teacher 133 51.8
Relative 52 20.6
Supervisor 2 .8
Themselves 1 .4
Spouse 1 .4
Total 257 100.0

Teacher Warmth and Closeness Versus Getting Work Done

First year teachers v :re asked to indicate which of the following teach-
ing qualities was more important: 1) "warmth and closeness"” or 2) "getting
work done". The "teaching" graduates favored "warmth and closeness" over

"getting work done” by a margin of 58.9% to 41.1%.
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Table 45

Closeness Versus Work Done Frequency , : ko xcentage
Closeness 155 58.9
Getting Work Done 108 41.1
Total 263 100.90

Major Attraction of Teaching

One hundred and seventy-fcur of the total 216 "teaching” graduates
{80.6%) 1 .ported that their "working with children" was the major attrac-
tion that the teaching profession held for them. "Personal enjoyment” de-
rived from teaching was listed by 58 "teac! <" graduates (26.9%) as being
the "major attraction”. The amount ¢f vacation Live afforded to teachers
was indicated by 15.7% of the respondents as being the major attraction that
teaching held for them. fhe chance to coach was listed by 17 first year

teachers (7.9%) as the major attraction relative to teaching.

Table 46
Atlracticn of Teaching Freduency Pevcentage
Vacation Time 34 15.7
Work with children 174 ~ 80.6
Coaching 17 7.9
Personal Enjoyment 58 26.9
Total 216 100.0

General Comments

The final item on the demographic instrument provided the respondents

an coportunity to list their general camments about years in the 0SU College
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of Education. A total of 62 scparate conments were made by 60 respondents.
The comments were placed into 7 categories. One-half of the graduates'
corments praised their preparation at 0su. ‘The lack of actual teaching was
focused upon in 11 of the graduates comments. Six graduates commented

that the Education Fourdatian and Research courses were too idealistic and
overlapping. Five graduates related that the branch campuses of The Ohio
State University were better than the main campus. The need for courses
focusing on evaluation ard administration was the subject of four comments.
Three graduates commented that the math/science program at OSU was the best.
Finally, two <raduates stated that the services offered by Educatiun Personnel

Placement Office were poor.

Table 47

General Camments Frequancy : rercentadge
Math/Science is best 3 4.8
P&R Classes are idealistic and

overlapping 6 9.7
Not Enough Field Experience 11 17.7
Poor Placerment Service 2 3.2
I'm Well Prepared 3l 59.0
Need Evaluation Course and

Adninistration Course 4 6.5
Branch Campus Was Better 5 8.1
Total 62 160.90




Surmrary of Democrachic/Professicnal Perspectives

Questionnaire Results (Math/Science Graduates 1975-1979)

The Typical Math/Science Graduate:s A Comosite Portrait

Fran the overwhelming data, this camosite of the typical 1975-1979
Math/Science graduate emerges:

- white male, although 42.0% of the graduates were female

- age 20~-25

- one or more years of teaching experience

- campleted entire degree at OSU

- rated the Placement Service as gocd or better

- plans to get an MA in a field other than education in the npext
few years

- obtained his/hci teaching position through a variety of means,
i.e., personal contacts, placeient office, etc.

- taught in a suburban setting,

- has occasional discipline problems

- teaches classes which ranged in size from 21 to 30 pupils

- teaches in schools with enrollments of under 1000

- teaches in a public school in a self-contained classroom in a
middle-class school with few minority students

- is "very satisfied" with teaching in general -

- is very satisfied or "somewhat satisfied” with their present
position '

- teaches in schools where students have access to full-time

guidance personnel
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has effective assistance available wvhen discipline problems occur

~ feel his/her OSU education was genevrally adequate

uses student test scores as a means for evaluating his/her teach-

ing

is helped the most in promoting his/her professional develop-
ments by his/her teaching colleagues

~ is supported by his/her teaching colleagues

thought that "getting work done” is more imgportant than "warmth

and closeness"”

was attracted to teaching because he/she wanted to work with
chi 1dren

These specific data will aplify the above camposite.

Qurrent Prmplovaent

Approximntely one-half (49.62) of the math/science graduates who re-
sponded to demographic instriment reported that they were teaching while
four other graduates were currently substitute teaching at the K-12 level.
Five respondents were enployed in post-secondary ~fucation. Eiqbt graduates
were employed by the military. A like number were unawployed. Four of the
141 respendents entered into graduate studies while two were involved in
coaching. Over one—fourth of the graduates (28.4%) reported ﬁaat they were
employed in a variety of positions. These responscs were categorized under
the heading, "othes". -



Table 48

Gurrent Envloyment Frequency Percentage
Classroom teaching 70 49.6
Post Secondary 5 3.5
Subbing 4 2.8
Unemployed 8 57
Coaching 2 1.4
Grad studies 4 2.8
Military 8 5.7
Cther 40 28.4
Total 141 100.0

Age, Sex, Race

Just over one-half of the math/science graduates were between the ages
20-25. Fifty-five graduates (28.5%) were between 26-30 years of age. ‘The

11 remaining graduates (7.7%) were 3l years old or older.

Table 49
Age Frequency —_Percentage
20-25 77 ) 53.8
26~20 55 38.5
31-35 8 5.6
36-40 2 1.4
Over 40 1 0.7
Total 143 100.0
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Eighty-three of the graduates (53.0%) were male while 60 were female

(42.0%). All 143 of the math/science respondents were white.

Table 50
Sex Frecroency Percentage
Female 60 42,0
Male 83 58.0
Total 143 100.0
Table 51
Race Frecquency Percentage
White 143 100.0
Total 143 10G.0

Years Teaching Evperience

Approximately one-third of the respondents (32.2%) reported that

they had not taught. Twenty-seven graduates (18.9%) stated that they

had taught one year while an identical number indicated they had 4 or more

years of teaching exporience. Twenty-three of the respondents (16.1%)

had taught three years.

~7

<

Finally, 20 graduates (14.0%) had taught 2 years.
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Table 52
Years Teaching Experience Froquency Percentage
1 46 32.2
2 27 18.9
3 23 16.1
4 or more 27 18.9
Total 143 100.0

Students tho Trarsferred to Chio State

Slightly over three-fourths of the math/science graduates campleted
their entire undergraduate degree at OSU. Twenty-two of the graduates
(15.6%) transferred to OSU during their scphamore year while 7 (5.0%) trans-

ferred during their junior year.

Table 53
Transfer Students Frequency Percentage
Did not transfer 107 75.9
Transferred Soph. year 22 15.6
Transferred Jr. year 7 5.0
Other 5 3.5
Total ' 141 . 100.0

Program Area y

Approximately one-half of the 143 graduates (47.6%) majored in the
program area, Math Education. The second largest number of graduates, 44

(30.8%) of the total 143) majored in Biological Science. Eighteen graduates
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(12.6%)majored in Science Education wihle 10 (7.03%) majored in Earth
Scienca. The program area, Physical Science, was majored in by 3 (2.1%)

of the math/sicence respondents.

Table 54
Program Area Frequency Percentage
Biological Sciencw 44 30.8
Earth Science 10 7.0
Math E4 68 47.6
Physical Science 3 2.1
Science E4 18 12.6
Total 143 100.0

Educational Placement Service

Over one-half of the 141 respondents (54.6%) indicated that "assembling
credentials and making these available to hiring officials" was the most
helpful service provided by the Education Personnel Placement Office.
"Previding graduates with infomation regarding vacancies" was reported by
15.6 of math/science graduates to be the most helpful service offered. Five
of the respondents stated that recamending graduates for specific positions
was the most helpful service while 1 graduate selected the alternative,
"helping me prepare my data sheet or resume; helping ime prepare for inter-
views." Six graduates listed a variety of "most helpful sexvices" listed
on the demographic instrument. Fi ally, 30 graduates (21.3%) indicated

that none of the placement services listed were perceived to be helpful.

. 77
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Table 55
Placement Service Frequency Percentage
Assembled Credentials 77 54.6
P;ovided information 22 15.6
Recammended for positions 5 3.5
Resume help 1 . .7
None 30 21.3
Other 6 4,3
Total 141 100.0

The second questionnaire item which pertained to the Education Personnel
Placement Office requested the math/science respondents to rate the Place-
meat services offered. 2lmost two-thirds of the graduates (63.8%) rated
the services as "excellent" or "gocd." Twenty-three rescondents (16.33%)
* rated vhe services as "fair" while 3 {2.1%) rated then as "unsatisfactory.”
Twenty-five of the graduates (17.7%) did not rate the services offered be-

cause they did not use these sexvices.

Table 56
Placement Office Frequency Percentage
Excellent 33 . 28.4
Good 57 40.4
Fair 23 16.3
Unsatisfactory 3 2.1
Did not use 25 17.7
Total 14 100.0

L)
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Future Professicnal Study

when asked if they were considering further professional study over
one—-third of the math/science graduates responded that any further study
would be in the pursuit of their Master's Degree in Education; one gradu-
ate reported that he/she was consider-ina further professional study that
would lead to a Doctorate Degree in education. Three other graduates (2.1%)
indicated that they were considering further professional study that would
lead to a Specialist Degree in education. Fifty-seven graduates (40.1%)
stated that they were considering further professional study which would
lead to degrees outside of the educational field. Forty of these graduates
(28.2%8) were considering degrees in engineering. The remining 17 graduates
(12,0%) were considering degrees in fields such as biology, natural resources,

nutrition, accounting, business, law, and madicine.

Table 57

Future Professional Stucy Frecuency Percentage
MA Ed 55 38.7
PhD Ed 1 .7
Specialist Degree 3 2.1
Engineering 40 28.3
No Study 26 . 18.3
Biology, nat resources, mutrition 7 4.9
Accounting, Business, Law 6 4.2
Other 3 2.1
Medical Field 1 .7
Total 142 100.0
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mployvment Related to Teaching, But Net Teaching

Graduates were asked if their present jobs, while not teaching posi-
tions, were still directly related to their degree chtained from OSU. Of
the 141 graduates who responded to this item only 8 (5.7%) confirmed that
they had taken this type of employment.

Table 58
Brolovment Related to Teaching Freguency Percentage
Related Jobs 8 5.7
Does not apply 133 94.3
141 100.0

Total

Seeking a Teachirg Position

Sixty-three "nontecaching” math/science graduates (44.1% of the total
math/science respondents) responded to the item which asked them if they
had ever sought a teaching position. Almost three-fourths of the respon-
dents {71.4%) roported that they sought a teaching position but did not

gain employment.

Table 59
Seeking a Position Frequency Percentage
Yes 45 71.4
Neo 18 23.6
Total 63 100.0
b1)



Reasons for Not Teaching

Approximately cne-half of the "nonteaching” math/science graduates
(48.3%) reported that the reascn they were not teaching was due to their
decision to change professions. Slightly less than one-third of thege
graduates (30.0%) listed a variety of reasons why they were not teaching,
these reasons were categorized under the heading, “other." Finally, 8 of
the graduates (13.3%) indicated low salaries was the mair reason vhy they

were not teaching while 5 graduates (8.3%) stated that no jobs were avail-

able.
Table vl

Reasons for Not Teaching Prequency Percentage
Changed Professions 29 48.3

No Jobs available 5 8.3

Low Salary 8 13.3

Other 18 30.0

Total 60 100.0

Regret for Not Teaching

Graduates were asked if they regreted that they were not teaching.
Of the 61 who responded to this item, only 10 graduates stated that they
regretted not teaching.

Table 61
Rearet for kot Teachina Frequency Percentage
Yes 10 16.4
No 51 83.8
Total 6l 100.0

81
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Current Emplovimant of Non-Teaching Graduates

Forty-eight "nenteaching" graduates responded to the open-ended ques-
tion concerning their present employment. Twenty of these graduates (41.7%)
were employed in the fields of business, sales, and law. Eight graduates
(16.7%) began further graduate stuly viile 6 graduates (14.8%) entered
into the military. The remaining graduates found ewloyment in adminis-
tration, medically-related fields, substitute teaching. One dgraduate re-

rorted erployment as a housewife.

Table 62
Erployment of Non-teachers Frequency Percentage
Graduate student 8 16.7
Subbing 2 4.2
Housewi fe 1 2.1
Administration 5 10.4
Business, Sales, Law 20 41.7
Military 7 14.8
Medical Field 5 10.4
Total 48 i 100.0

Hazoy in Current Pesition

when asked, 1f they were hapoy in their surrent positicns, all but

3 of the "nenteaching” graduates reported that they were haopy.

ri
|
|
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Table 63
Happy 1n Position Frequency Percentage
Yes 59 95.2
No 3 4.8
Total 62 100.0
Usefulness of Edueation Decree

The "monteaching” graduates were asked to indicate the usefulness
of their Fducaticn degree in tems of their obtaining employment. Two-
thirds of these resporndents stated that their degrees helped them in their
present jcbs. Ten of the 60 "nonteaching” respondents {16.7%) reported,
however, that they ". . . could have majored in anything to get this job.”
Another 6 (10.03%) indicated that they needed their Bachelor's Degree to be
enployed in their present jebs, but that they did rot apply what they learned
at 0SU. One-fifth of the “nonteaching”" graduates listed a variety of cam
ments concerning the usefulness of their degrees; these coments were cate~

gorized under the heading, "other".

Table 64

Uscfulness of EG Dearee Freguency Percentage
Helped with present job 40 ' 66.7
Needed B.S. to get job but

did not apply 6 10.0
Majored in anything 10 16.7
Other 12 20.0
Total 60 100.0

53




69

Current Educational Erplovment

Eighty-one of 143 graduates (56.6%) were currently teaching at the
time they corpleted the demographic/professional perspective instrument.
Sixty-nine’of these 81 "teaching" graduates (85.2%) stated that they vere
enployed in their major field of study while 7 graduates (-8.6%) reported
that they were employed in their minor field of study. The 5 remaining
graduates (6.2%) were either erployed in educational fields other than trose

they were prepared for at OSU or responded "not applicable”,

Table 65
Current Educational Employment Fremquency Percentage
Employed in Major field 69 85.2
Emploved in Miror field 7 8.6
Employed in other field 2 2.5
Not applicable 3 3.7
Total 81. 100.0

Aid in Securing Enplovment

Approximately one-third of the "teaching” graduates (35.4) indicated
that the Education Personnel Placement Office was the most helpful means
in aijding them to secure erployment. Slightly over one-fifth of the gradu-
ates {22.8%) r ported that copleting a dual major at OSU was the single
most helpful ireans in aiding them to chtain arployment. Thirteen of the
"teaching” gracuates {16.5%) stated that a (ollege of LCducation faculty
momber was the most helpful means in securing their teaching positions.
Just over one-tenth of the graduates (10.1%) reported that their ability
to agsame coaching duties facilitated their obtaining their present positions.
Seven of the graiuates 18.97) who were currently teuaching stated that they

relied on their om personal ini‘iative in securing their positions. The

S




four remaining alterratives to this item: 1) referrals by department

chairpersons, 2) referrals by faculty uutside ona's department, 3} per-

sonal contacts, and 4) securing erployment were selected Ly a total of

5 graduates.

Table 66
Aid in Securing Emplovment Frequency Percentage
Faculty member 16.5 13
Dept. Chairperson 1 1.3
Placerent Gffice 28 35.4
Dual Major 18 22.8
Coaching 8 10.1
Self 7 8.9
Cutside faculty member 2 2.5
Personal contacts 1 1.3
Subbing 1 1.3
Total 79 100.0

How Did You Chtain Your First Teachirng Positicon?

Twenty-eight of the "teaching” respendents (35.4%) listed a widz
variety of ways in which they cbtained their first teaching positions.
These responses were categorized uncer the heading, “other". Approximately
ono-third of the "teaching" graduates (52.9%) indicated‘that’ they obtained
their positions throuch the "Placcment Office or other College ascistance.
"Slightly over one-fifth (21.5%) reported that thev '-‘.ecur.ed erployment with
the help of perscnal contacts (friends, velatives). Finally, four respon-

dents (5.1%) reported that they fouxd a job in the district where they
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student taught whi®? an equal number stated that they began ¢ a sub-

stitute teacher and wers later hired as regular teachers.

Table 67
How Teaching Position Obtaincd  Fraguency Percentage
Where student taught 4 ‘ 5.1
Via subbing jcb 4 5.1
Personal contact 17 2L.5
Placement Qffice 26 32.9
Other 28 35.4
Total 79 100.0

Location of School in Wnhich You Teach

Approximately one-half of the "teaching" respondents (47.53%) reported
that they taught in suburban schools. COexr one-third of the graduates (37.5%)

taught in rural settings while 15.0% taught in urban settings.

Table 68
Location of School - Frecuercy Percentage
Urban 12 15.0
Suburban 38 47.5
Rural 30 " 37.5
Total 80 100.0

Tyoical Stud-nt Motivavien

Over one-half of tre "teaching” graduates (58.0%) reported that their
students' motivation level was "average”. Fighteca of the “teaching” gradu-

ates (22.2%) rated their students’ notivation level as “high” while 16 first

56
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year teachers (19.8%) rated their pupils' motivation level as “low"”,

Table 63
Student Motavation Frecquency Percentage
High i8 . 22,2
Average 47 58.0
Low 16 19.8
Total 8l 100.0

Classroom Discipline

The largest nurber of first year teachers (49 of the 80 respondents
or 61.3%) reported that they had "occasional” classroom discipline prob-
lems. Over one-third of the »espondents (35.0%) stated they had "ho prob-
lems" while only 3 "teaching" graduates (3.7%) indicated that they had

"many problems” concerning ciassroom discipline.

_Table 70

Classroom Discinline Frecuency Percentage
No Problems 28 35.0
Occasional Problens 49 © 61,3
Many Problems 3 3.7
Total 80 100.0

Parent Particiraticn

All but 9 of the 78 "teaching" graduates (32.5%) who reponded to the
item concerning the dogree of participation by the parents cf thed - pupils

rated such participati~n as "moderate” {44.93%) or "low (43.62). The

87




remaining 9 graduates (11.5%) rated the parents' participation as "high",

Table 71
Parent Participation Frequency Percentage
High 9 11.5
Mocerate 35 44.9
Low 34 43.6
Total 78 100.0

Typical Socio-Econcmic Status of Students' Families

Appro:d_mately two-thricds of the first year teachers (65.4%) rated
the typical SES of their pupils' families to be "middle". The remaining
respondents were almost e Yly divided in their ratings with 14 graduates
(17.9%) indicating that the SES of their pupils' families as being “lower"

while 13 graduates (16.7%) rated their pupils' families SES as "upper”.

Table 72
Socio-Econamic Status of fanulies Frequency Percentage
Upper 13 16.7
]
Middle 51 65.4
Lewer 14 17.9

Total 78 100.¢C

Racial Mix of Pupnils

Approxirmately three-fourths of the "teaching" graduates (74.1%) re-
ported that they had "feow minority students" in their clasgrooms. Just
under one-fifth ©f the respondents (19.7%) stated that they had "some
minority, sam white" students in their classrooms while 5 first year

teachers (6.2%) indicated that tieir students were “pr- iominantly mincrity".

58




Racial Mix Frequency Percentage

Few Minority 60 74.1
Some Minority 16 19.7
Predapinantly minority 5 1.2
Total 81 100.0

[
Pupi l--Teacher Ratio

The clcar majority of the "teaching” gradvates (71.8%) taught in classes
which ranged in size from 21 to 30 pupils. Approximately one-fourth of
the graduates (23.1%) were teaching classes of 20 or less pupils while just

4 graduates (5.1%) taught classes of 30 or more pupils.

Table 74
Pupil-Teacher Ratio Frecuency Percentzge
1-20 18 28.1
21-30 56 71.8
Cver 30 ' S.17
Total : 100.0

School Size

Thirty-five of th: "teaching" graduates (47.8%) taught in schools
with enrcllments of £00-1000 pupils. One-third of the graduates taught
1 scheols with enrollnents of 500 pupils cor less while 18 first year

ceachers (22.5%) tausght ir larger schools where the total maber of pupils

was over 1000.

by




Table 75 75
School Size Frequency Percentage
Under 500 27 33.8
500~-1000 35 43.8
Over 1000 18 22.5
Total 80 100.0
Scicol 2

Seventy-one of the "teaching" graduates (89.9%) taught in public

schools. The remaining 8 respondents (10.2%) taught in private institu-

timé or 1n some "other" type of school.

Table 76
gchool Type Frequency Percentage
Public 71 89.9
Pr.vate Y . 8.9
Other 1 1.3
Total 19 100.0

Type of Classroom

As « uld be expected, most of the "teaching" graduates (89.9%)

taught in self contained classrocms. Only 8 of the 79 respondents (10.2%)

taught in open or "other" tvines of classroouws.

Table 77
Type of Classrocm Frequercy Percentage
Self Contained 71. 89.8
Open 7 8.9
Other i 1.3
Total 79 100.0

All but 6 of the math/science "teaching" graduates (92.7¢) tvaght at

‘he sccondary level (7-12).

£

Five of the 6 ragraining graduates (6.1%)

Ju
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taught at the post-secondary level while a single graduate taught at the
elerentary level (1-6).

Teble 78
Grade Level Taught Frequency Percentage
1-6 1 1.2
7-12 76 92.7
Post-Secondary 5 6.1
Total 82 100.0

Attitude Toward Teaching in Gereral

Eighty-three first year math/science teachers responded to the ques-~
tion, "Ghich one of the following best describus ycur present atti.mde
tovard teaching in general?" Sixty-three of these respondents (75.9%)
described their attitudes toward teaching as "very satisfied” or "some-
what satisfied". Five respondents (6.0%) were "neutral" while 14 grad-
vates (16.9%) described their attitudes toward teaching in general as "sore-
what dissatisficd”. Only 1 respondent (1.2%) stated that they were "vexy

dissatisfied” relative to teaching in general.

Table 79
Attitude Toward TeaChing Frecquency Peri:entage
Very satisfied 34 41.0
Samewhat satisfied 29 34.9
Neutral 5 6.0
Samewhat dissatisfied 14 16.9
Very dissatisfied 1 1.2
Total 83 100.0
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Attitude Toward Present Teaching Position

Just over thoee-fcurths of the "teaching" respordents (75.6%) in—
dicated that they were either "very satisfied" or "somewhat satisfied" in
their present teaching position. Fourteen graduates (17.1%) reported they
were "somewhat dissatisfied" while only 2 respondents (2.4%) stated they
woere "very dsisatisfied in their present position. Finally, 4 "teaching”

graduates rated their attitude tavards their present positions as "nestral®’

Table 80
Attitude Toward Present Job  FrequenCy Percentage
Very satisfied 31 37.8
Samewhat satisfied 3l 37.8
Neutral 4 4.9
Samewhat dissatisfied 14 17.1
Very dissatisfied 2 2.4
Total 82 100.0

Perceptions of Professional Premaration

"Peaching" graduates were requested to select fram a list of 9 alter-
natives those statements which were true about their professional prepara-
tion. They could select as many statements as apolied to their college
education. The 8l respondents sclected a total of 316 statements.

Seventy-four of the "teaching" graduates {(91.4%) indicated that
student teaching was useful while only 6 graduates (3.7%) reported that
it was useless. Fifty-six vespondents (69.1%) stated that they received
overall gocd preparation. Twelve gracuates (14.8%) opposed this view by
indicating that thcy received overall poor preparation.‘ Approximately two-
thirds of the graduates (64.22) reported that courses were useful while
9.9% thousht these courses were useless. Almost one-half of the resvondents

(48.1%) stated that the program courses vere useful as opposed to 25.9%
. 5
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of the graduates who stated they were useless. Finally, over two-thirds
of the graduates {69.1%) reported that interacting with their fellow stu~

dents was helpful.

Table 81
Perceptions of Preraration Frecquancy rercentage
core courses useful 52 64.2
core oourses useless 8 9.9
program courses useful 39 48.1
program courses useless 21 25.9
student teaching useful 74 91.4
student teaching useless 3 3.7
student interaction helpful 51 63.0
overall good preparation 56 69.1
overall poor prepavation 12 14.8
Total 316
Urgrading Toeaching Effectiveness

Over one-third of the "teaching" graduates (38.23) indicated that the
one factor that weuld do most to uncride their teaching effectiveness
would be teaching "fewer or smoller classcs.” Slightly over cne-fourth
of the respendents (27.63%) reported "mere lesson preparation time” was the
rost irportant factor. The factor, "more school sugport" was listed by
9 graduates (11.8%) as the most inportant factor while the factor "berter
professional preparaticn” vas selected by S graduates (6.6%). A variety
of "factors" wore reported by 12 respordents {15.83).  These factors were

categorizel wider the heading, "other”.
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Teble 82
Ungrading Effecciveness Frequency Percentage
Smaller Classes 29 38.2
Better Professional Preparation 5 6.6
More School Support 9 11.8
More Lesson Preparation 21 27.6
Other 12 15.8
Total 76 100.0

-

Continued on next page
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Most Valuable Likbrary-'odia Conter Sermvice

Just over cre-fourth of the "teaching" graduates {26.1%) indicat. d that
the most valuable library-media center service was, "develomment and pro-
duction of audio-visual materials for classroom instruction." The services,
"Assistance to students in developing class projects” and “"development of
bibliographies of center materials relevant to your own and students' needs
in your classes" were reported to be the most valuable services offered by
7.2% and 4.33% of the graduates, respectively. Overall, a]_rroe:‘;t two-thirds
of the respondcnts (62.3%) stated that “the services were not valuable,”

"no services were offered,” or that they had "no time to use the services

offered by the library-media center.”

Table 83

Valuable Library-Media Service Frequency Percentage
Development and production of

audiovisual materials 18 25.1
Assistance to students in

developing projects 5 7.2
Develomment of bibliographies 3 4.3
Services not valuable 22 31.9
No services offer:d 16 23.2
No time to us 5 ‘ 7.2
Total 69 100.0

Quidance Staff Availability

Over onc-hal? of the graduates (57.3%) who were Presently teaching re-
ported that a merber of their school's guidance staff was available on a
full~tirc basis to students. Eight respondents (10.7%) stated that a
quidance counsclor was available to students on a part-time basis. Gu. Yance
staff availability to work with parents was indicated by 22 "teachirg” grad-
vates {29.33). Oxly 2 graduates reported that no guidance services were

available. 95
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Table 84
Guidance Staif availability  Frequency Percentage
Available to parents 22 29.3
hvailable to students full-time 43 57.3
Available to students part-time 8 10.7
No service offered 2 _ 2.7
Total 75 J ' 100.0

Assistance With Discioline Prcblems

Forty-seven of the "teaching"gracduates (61.0%) reported they were as-
sisted with classroom discipline prablers and that such assisténce was
effective., Twelve respendents (15.6%) indicated that help was available
but only in extreme circumstances while 1l graduates (14.3%) stated that
assistance was available but adnission of need was viewed negatively. Only
"teaching”" respondents (9.1%) reported that no assistance was available or

that they had no discipline problems.

Table 85

Assistance w/ Discipiine Problews Fremuency Percentage
Assistance available 47 61.0
Assistance available in ex- .

treme circumstances 12 15.6
No assistance available 3 3.9
Available but viewed negatively 11 14.3
No problems 4 5.2
Total 77 100.0
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Supervisica of Extracurricular Activities

Approximately one-half (49.3%) of the "teaching” graduates indicated
that supervisicn of extracurricular activities was ccapletely voluntary
on their part. Twenty-two of the graduates {30.1%) did, however, report
that such supervision was expected by their school's administrators while
another 15 respondents (20.5%) stated that supervising extracurricular ac-
tivities was either required by their school administrators or a condition

to be met for their employment.

Table 86
Supervisicn of Extracurricular Freduency Percentage
Voluntary . 36 49.3
Expected by ddministration 22 30.1
Required by Administration 5 6.8
Condition of Employment 10 13.8
Total 73 100.0

Evaluaticn of Teaching By School Mministrators

One-third of math/science ¢raduates who were teaching reported that
they were not evaluated even once by their school administrator. Twenty-
two respondents (28.6%) indicated that they were evaluated ;Jn a single
or-.‘casiorn while an identical nuwber of first year teachers stated that they
were evaluated 2-3 times by school administrators. Only ‘? gradvates (9.1%)

stated that they were evaluated on 4 Or more occasions.
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Takle 87
&dministrators Evaluating Prequency Percentage
0 times 26 33.8
1 time 22 28.6
2-3 times 22 28.6
4-6 times 6 7.8
over 6 times 1 1.4
Total 77 100.0

Formal Evaluation of Teaching

The 48 "teaching” graduates who responded to the item concerning the
formal evaluation of their teaching had the opgortunity to indicate 1 or
more professionals who were responsible for evaluvating their classrocm per-
formance. ‘Twenty-one of the 48 graduates (43.8%) reported that they were
evaluated by their Gepartment chairperson while one-third of these re-
spondents stated that they were evaluated by their buildi.ng principals.
Nine first year math/science teachers {18.83%) were evaluated by their stu-
dents, 8 graduates {(16.7%) by curriculum specialists, and 5 respondents

(10.4%) by their teaching colleagues.

Table 88
Evaluation of Teaching Frequency Percentage
Teaching Colleague 5 . 20.4
Dept. Head 21 43.8
students 9 18.8
curriculum specialist 8 16.7
principal or other administrator 16 33.3
Total 88 100.0
38




84

Means of Evaluating Teaching

Over one-half of the "teaching" graduates (53.63) reported that they
used student test scores as a means for evaluating their teaching. Over
one-fourth of the respondents (28.6%) used student feedback to evaluate
their teaching and 6 first year teachers (10.7%) depended on their teach-
ing peers to evaluate their teaching. Finally, 4 teachers indicated that

"student improvement” was a means etployed for evaluating their teaching.

Table 89
Means of Evaluation ’ Frequency Percentage
Test scores 30 53.6
Other teachers 6 10.7
Student feedback 16 28.6
Student improvement 4 7.1
Total 56 ) 100.0

Most Help to prosessional Develomment

Most graduates who were teaching (79.5%) stated that their teaching
colleagues were "mpst helpful” in promoting their professional development.
Approximately ore-fourth of the graduates (24.4%) reported that school
administrators were "most helpful” relative to their professioral develop-
ment. Department heads were selected as the"rost helpful® people in fur~
thering professional develogtent by 11 of the math/science graduates (14.1%).
Eight graduates (10.3%) stated that "being on their own" was the "most help-
ful" means for pramoting their professional development. Counselors and
reading specialists also were listed as helpful people in praroting the

professional develomment of the first year teachers.
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Table 90
Help for Professicnal Dev. Frequency Percentage
Administrators 19 24.4
Teaching Colleaques 62 79.5
Dept. Head 11 14.1
Counselor 3 3.8
Being on Own 8 10.3
Reading Specialist 1 7 1.3
Total 104 _ 100.0

Key Person Who Provided Suovort

Fellow teachers were viewed as the key people who provide support to
first year teachers by 45 math/science graduates {62.5%3). Sixteen of the
respondents (22.2%) reported that administrators played a supportive role.
Relatives, supervisors, and counselars also were mentioned as pecple who

provided support and encouragement to the first yeat math/science teachers.

Table 91
Most Supportive Perscn Frequency Percentage
Administrator 16 22.2
Counselor 1 1.4
Fellow Teachers 45 © 62.5
Relative 6 8.3
Supervisor 4 5.6
Total 72 100.0

- W -

Teacher Warmth ara Closaness Versus Gotting vork Do*-u“e—

Approximately three-fourths (72.0%) of the "teaching" graduates re—

ported that "getting work dene" was more important than teacher warmth and

closeness,
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Table 92
Closcness ve Work FIequency Percentage
Closeness 21 28.0
Cetting work done 54 72.0
Total 75 100.0

Major Attractions of Teaching

"Working with children" was listed by 46 graduates (73.0%) as the

major attraction that teaching held for them.

Cne third of the first year

teachers stated that "personal enjoyment" was the major attraction that

teaching held for them while 15 graduates (23.8%) indicated that the amount

and distribution of vacation time was the major attraction for entering the

tea¢hing profession. Nine graduates (14.3%) reported that the opportunity

to coach was a major attracticn that teaching as a professional held. The

availability of jobs for men was listed by a single respondent as the

"major attracticn.”

Table 93
Attraction to Teaching Frequt:::ncy Percentage
Vacation Time 15 23.8
Working with Children 46 73.0
Coaching 9 14.3
Personal enjoyment 21 33.3
Jobs available for men 1 1.6

—
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Gereral Comments

As might be expected, almost one-half

{48.6%) who listed general caments stated that the math/science program
was "the best". Over one-fourth of these graduates (27.0%) indicated tl"xat
the Education Foundations and .Research classes were too idealistic and
overlapping while approximately one-fifth of the recent graduates (18.9%)
commented that they did not receive enough actual teaching. Five graduates
(13.52) stated that thev need an evaluation course and/or an administration
course. Three graduates rated the Placement Service as "poor" while 2

graduates reported that they were well prepared.

Table 94
General Comments Frequency " Percentage -
Science/Math Program the best 18 48.6
F & R Classes are Idealistic &

Overlapping 10 27.0
Not Enocugh Teaching 7 18,9
Poor Placement Service 3 8.1
Was tlell Prepared 2 5.4
Need and Evaluation and

Administration Course 5 13.5
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Sumary of the Health Education Results

1. Health Education respondents perceived the krcwledge, skill, and
attitude/value (K,S, A/NV's) items to ke relatively importan’.. On a scale
of -6, the gvand means of these items ranged fraom 4.49 to 5.46 on the
*Importance” scale.

2. Respondents rated the adequacy of their preparation to perform
the K,S,A/V's lower than the importance of the K,S,A/V's, there also was
more variance in the "Mdeguacy” grand means. On a scale of 0-6, the
grant means for the knowledge, skill, and attitude/value items ranged from
3.14 to 4.92.

3. Respondents thought that of all the content areas Health Educa-
tors teach, drugs, alcohol, and tobacco, and human sexuality and family life
were nost important while the content areas, philosophy and life sciences
were viewed as least important.

4. The skills which r1espondents thought most important were"facilitates
students' understanding of controversial-health issues in a professional
manner” and "presents health related information in an organized and clear
manner”; skills viewed as least important were: "analyzes historical and
philosophies developments in the field of health education and their im-
plications for today's health education programs” and "assists in main-
taining appropriate health and safety records".

5. The attitudes/values rated by respondents as being the most im-
portant were: "deronstrates a concem for students” a..d "accepts personal
responsibility to stay up-to-date in the fields of health and health
education by reading the professional literature and participating in educa-

tional opportunities":; "expresses a philosophy of education andclarifies
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its relationship to school health education” and "supports the planned
carprehensive, sequential approach to curriculum design in preference to
the crisis-oriented approach" were the attitudes/values which were thought
to be least important.

6. Respondents thought they were most adequately prepared to teach
the content areas, "'first aid and accident prevention” and "human sexuality
and family life" and least adequately prepared in the areas of "death and
dying” and "dental health".

7. 8kills in which respondents felt that they were most proficient
were: "demonstrates appropriate first aid techniques and skills", operates
a wide range of audio~visual equipment”, and ™utilizes the services that
camunity health agencies and personnel provide in promoting the effecitve-
ness of the total school health program”; "assists in preparing budget items
for the scheol health instyruction program”, allows for cultural differences
in program planning and implementation”, and "utilizes effective disciplinary
strategies in managing the classrocom’ were the skills which the 1970-79
Health Education graduates felt least adequately prepared to perform.

8 Respondents reported that they were most adequately prepared to
attain the atittudes/values: "advocates health and health education as an
important, integral means for obtaining a personally satisfying life” and
"realizes the inportance of possessing first aid skills" while they perceived
that they were least adequately prepared to attain the attitudes/values:
"demonstrates support for health oriented activitres by assuming related

supervisory responsibilities” and "supports an ecological perspective of
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health and wellness”.

9. Fifty of the possible 56 correlational relationships between
respondents® “"Importance” grand means on the knowledge items, skill items,
and attitude/value items and their "Adequa;:y of Your Preparation" grand
means on the same items were significant at an alpha level of .{Q5.

10. There were significant differences at the .05 level between the
grand means of respondents who were grouped by selected demographic and
employment related variables; these variables included "graduate degree
hours cumpleted,"” “percentages of professional duties related to health in-
struction”, "sex", "year of graduvation”, and "school health educator gtatus."

(See Hawk dissortation in OSU Libraries for further details).




Teacher Concerns Questionnaire —— Summary
of Results for the 1978-1979

College of Education Graduates

Degree of Concem

Approximately one-third of the 56 teacher concern items (33.9%)
received means of 3.50 or higher on the "1" (not concemed) to "S"
(extremely concérned) scale. The item, "whether my students can apply
what they leamn,” was rated the highest of all items with a mean of
3,95, This item was followed by the itamns, "Motivating my students
to study", and "Increasing students’ feelings of accamplichment”
which received means of 3.94 and 3.92, respectively. (See Appenlix B
for a complete list of the means for each teacher concerm question-
naire item).

Seven of the 56 concem items {12.5%) received means of 2.50
or lower on the 5-point scale. Only 1 received a mean of under 2.00
{a little concemed). This item dealt with baving students asking
their teachers personal questions. The items, "Too many non~instruc-
ticnal duties at my school® and "Becoing too Porsonally involved with

students" received low means of 2.20 and 2.29, respectively.

Degree of Preparation

The 1978-79 graduates were requested to indicate the degree of
preparation they received relative to all but 8 of the 56 concem
statements. It was felt that it was improbable for the College of

Education graduates to have received any preparation relative to these
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staterents, therefore they were excluded. Eight of the remaining 48
statements (16.7%) received a mean of 3.50 or higher on the 5-point
scale where "3" was equal to "adequately prepared". The "concerns",
"The nature and quality of ry instructional materials" and "My ability
to present ideas to my class" received means of 3.64 while the
"concems", "Working productively with other teachers" and "Doing
well when a supervisor is present” received means of 3.60. Two of
these "concems" described inthe statements for which graduates felt
they were "adequately prepared” received means of 3.50 or higher on
the "Degree of Concem” scale. In other words, they were prepared to
cope with important "concems". On the other hand, one of these
"concems" was rated low on the "Degree of Concern" scale. This in-
dicates that graduates were prepared to cope with a "concern" wiiich
they felt really was not that important.

Only one "concern" statement recsived a rating of less than 2.50
on the "D&gree of Preparation” scale. This "concem", “"Student use
of drugs", received a rating of 2.32 on the "Preparation" scale and
a mean of 3.39 on the "Degree of Concern” (See Appendix B for further

details).

Source of Preparation

Graduates were requested to indicate the source of their prepara~
tion by selecting one or more of the 5 following altematives: 1} "don't
know", 2) "irdependent study", 3) "inservice training", 4) "teaching
itself”, and 5) "coursework at OSU". The alternat 2s, "teaching it~
self”, and "coursework at OSU" were indicate” by the 1978-1979 College
of Education graduates as being the two major sources of preparation.

In fact, in 37 of the 48 "concemr" statements, the respondents chose
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"teaching itself" as the dominant source of their preparation. In only

11 statements, "coursework at OSU” was selected as the major source
of preparation. In these statements "teaching itself" was listed as
the second rajor source of preparation. The altermative, “coursework
at OSU" was selected as a second major source of preparation for 29
"ooncem" statements. The rank order of the alternmatives: 1) "don't
know", 2) “"independent studv", and 3) “inservice training" varied
depending on the "concem" statarent. The mumber of graduates select-
ing these 3 alternatives was considerably less than the 2 discursed
above.
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Teacher's Concems Questiaina.ire -
- Sumnary of Results for the
1975~1979 Math/Science Graduates

Degree of Concem
As with the 1978~1979 College of Education Graduates, approximately

one-third of the 56 teacher concem items (33.9%) received means of
3.50 or higher on the "1" (not concerned) to "5" (extremem."ty concemed)
scale. The item which was the greatest concern to the 38 Math/Science
graduates was, "Mmg that my students grasp subject matter funda-
rentals. This item received a mean of 3.97. The items, "whether my
students can apoly what they leam"” and "Motivating my students to
study" received high mean ratings of 3,92 and 3.89, respectively.

(See Appendix C for a camwlete list of the means for each teacher con-
cem questionnaire item}. '

Nine of the 56 concemn items (26.1%) received means of 2.50 or
lower on the 5-point scale. Three of these 9 items receiveéneansof
under 2.00 {a little concerned). The item,"Lack ol academic freedom™
received a mean of 2.94 while the items, "Acceptance as a friend by my
students" and "Being asked Personal questions by my students" received
identical means of 1.95 on the 5~point scale.

Pegree of Preparation

As was the ;;ase with the 1978-1979 College of Education graduates
the 38 Math/Science graduates rated the adequaCy or their preparai’ .n
relative to 48 of the 56 concem statements. Seven of these "eoncem”
statements received a mean of 3.50 or higher on the S5-point scale where

“3" was equal to “adequately prepared”. The item, "Insuring that my
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students grasp subject matter fundamentals" received a mean of 3.68 while
the item, "Selecting and teaching content well in my class" received

a mean Of 3.63. Both of these items received means of 3.50 or higher

on the "concern” scale. Thus, graduates were adequately prepared to
cope with important "concemns". ‘This was not the case with a third

item, ("Doing well when a supervisor is present®) which recieved a high
rating (3.62) on the "adequacy of preparation” scale but a low rating

(2.58) on the "degree of concem" scale. In other words, they were

_ well prepared to deal with seemingly unimportant teaching "concern,”

Eight of the statewents (16.73) received means of 2.50 or less on
the S-point "adequacy of pre;aratio.n“ scale. Unfortunately, 6 of thes
8 statements which were rated loaw on the "preparaticn” scale were rated
high on the "concerm” scale. This m=ant that graduates were less than
adequately prepared to cope with irportant teacher concems. The six
"concems” along with their means on the “Preparation” scale follow:

1) "Challenging urmotivated students I have contact with" (2.11),

2) "Student use of drugs” (2.15), 3) “Diagnosing student learning prob—
lems” (2,21), 4} "whether each student is getting what he or she needs”
(2.43), 5) "Motivating my students to study® (2.46) and 6) “Slow prog-

ress of certain students in my class”™ (2.46).

Source of Preparation

The two sources of preparaticn which were reported by the 1975~
1979 Math/Science graduates weret "teaching itself” and "coursework at
OSU". fThe alternative, "teaching itself," was indicated as a source of
preparation by more respondents than any other source in 43 of the total

48 statements. In the remaining 5 statemrr*s, "teaching jtself"

110

95



96

received the second greatest mmber of responses by the graduates.

The alternative, "ocoursework at OSU" was selected by the greates muwber
of respondents for 4 "concem” statements and was viewed as the second
rost daminant source of preparation for 29 other statements. 3As was
the case with the 1978-1979 College of Education graduates, the rank
order of the alternatives: "don't knaw", "independent study®, and
"inservice training" varied de;pending on the "concern” statement. The
nunber of graduates selecting these 3 altematives was considerably less
than the 2 discussed ahbove. (For more detailed information on the source

of graduates preparation, please contact the Follow-Up Office.)
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tummary of Interview/Observation Results

A Brief Summary of Findings

In a pProject with as many graduates as there are at Ohio State,
interviewing and visiting each one is obvicusly an impossibility.

It was possible, however, to visit a handful of selected teachers who
graduated in 1978-79, who lived in the Coluwbus area. By doing this
the Follow-up Project added another dimension to its data. Thus, not
only are mail findings presanted in this report but more personal in-
terview kinds of findings, especially data, are also reported.

The visits were begun in Pebruary of 1980. Three persons on the
Follow-up staff made the visits to a total of 12 teachers. All these
teachers had graduated in the 1978-79 academic class and were presently
teaching in the Colurbus area. This sample was not chosen randamnly,
but rather was chosen in a fashion which would represent as many grade
levels and different kinds of schools as possible.

Instrumentation

Each Follow-up staff mamber tock a packet of instrumentation with
him or her when the site visit was done. On the next few pages the
instrumentation is reproduced so that the reader can see what the visit
entailed, As for the cbservations, three different kinds of cbserva-
tions were made. One staff mavber was familjar with the Hough-Duncan
category system of observation and used that exclusively. Two other
members used more narrative format developed by John Goodlad {1970)

which tended to provide a snap-shot of the classroom rather than data
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categorized into behavioral categories of the teacher. Finally a third
procedure was piloted, one that has been used in a field evaluation
portion of an undergraduate class which required the rater to indicate
by checking categories whether certain behaviors were ooccurring or
not occurring. The results of using these three different systems was
to enphasize the use of the Goodlad system in collaboration with the
rating system and to deemphasize the use of the Hough-Duncan observa-
tion system.

The interview was the 1980 version of an instrument developed
by the director of the Follow-up project the previous year. This
year questions were added which directly related to questions that
programs might have about specific parts of their curriculum for
their courses. All staff members used the same intervisw. At the
erd of this section an entire interview is reproduced verbatim so that
the reader will get a flavor of the mindset of a working teacher in
a typical suburban school in the Columbus area.

Interview Findings

The first set of £indings to be presented here are those of the
interview.

1. Think bad. to when you first decided to choose teaching as a

profession. Why did vou decide to become a teacher?

Almost every response was the same for this question. Some of

the verbatim responses given were indicative of the similarity
among responses: "I always wanted to teach first grade.” "I never

thought about it, I was always teaching fram the time I was a little
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kid." "I@ parents were teachers.” "I liked working with children,
not necessarily elementary age, just I would say any age." "I was
first interested in children from the sixth grade to eighth grade,
and working with them. I Jjust decided that once I got to college,
they tell you to experiment and go observe and so I really did like
the younger children better, I always like teaching younger children."
"I like to work with people, you can make more of a difference here
than you can in scme other professions.® "I love education,.I like
learming myself and if I had the opportunity I would have spent more
years in college.” "Both of ny parents were teachers, I never con-
sidered doing anything else.” "I always wanted to be a teacher, I had
Future Teachers of America in High School and that's when I decided
to work with special children." "My mother was a teacher, and two
teachers in Junior High really influenced me."

There seems to be one or two major reasons why people choose
education but whether the reason is that heir parents were teachers
or that they just always wanted to be'a teacher, each person had de-
cided before he or she started their college career that education
was their field of choice. These data are congruent with data
gathered last year when a similar guestion was asked on site visits.
Again, mpst of the people had known before they started college
that they wanted to major in education.

2. Did you consider other nrogram areas?

Alnmost every person considered same other program area than the
one they graduated in, whether it was in the education department it-
self or in amother department on campus. The trend was most prevalant

among persons who finished in Elementary Education who either could not
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get into another program or carefully looked at two or three others
before deciding on EFlementary Education. Some of the programs that
were locked ‘at were Health Ed. (from a person who graduated from
Physical Bducation), Math Ed. (from a person that finished in Special
Education) ,Biclogy and Pre~Med (fram a person who finished in Secon-
dary Math Education), and Excepticnal Children (from a person who
finished in Elementary Education). Three of tle 12 teachers said
that they would have majored in Special Education if the entrance re—
quirements hadn't been so restrictive. All thres of these teachers
chose Elementary Bducation for their major.

3. Based on your teaching experience, how satisfied are you now with

your overall preparation at OSU?

As can be seen by Figure 1 , which gives an indication of each
person's overall feeling about his or her preparation, opinions ranged
fram totally dissatisfied to campletely satisfied with the preponder-
ance of responses falling into the positive category, that is, seven
of the people responded with generally positive coamments, three re-
sponded with ambivaient feelings about their college preparation and
one person was quite dissatisfied. One of the caumments most heard
from respondents was that no matter how much they valued their train-
ing at OSU most of what they now practiced was learmed on the job.
This is not swprising given the fact that classroom teaching is a
very practical application of college preparatior, However, this fact
seamed to surprise many of the teachers,,who were disturbed when they
first entered teaching that they didn't know everything they needed
to be successful on the first day.
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4. lLeoking back would vou want the program to be more practical or

more theorei.:ica 1?

Respondents were unanimous in answering this qQuestion. As it
is easy to guess, every respondent said "more practicall". 1In keep-
ing with Fuller's stages of the Peginning teacher, most of these
people seemed to be concerned with surviving the first year, and having
the benefit of a more practical experience with more field training
appealed to all of them.
5. Can you think of areas that were neglected or overemphasized .n

your program?

The responses for this guestion were: "Practices about discipline
were neglected." "I thought they spread things out pretty well except
for the planning of cbjectives. They also emphasized open classrooms.”
"I think there should be more field practice, more coursework out in
the field where you work with students, with the teachers and in the
schools. I was told that there was one program, an internship I be—
lieve, I found out about it accidentally just after I graduated, I
probably would have exte.ded my time there and gone throush the’ intern-
snip if I had known about it." "Yes, ways to motivate and discipline
students., Owerenphasized the fact of treating each student as an
individual, I do this amyway." "They nesd to explore, when you go to
different schools where samething is tolerated and something is rot
tolerated, that was a concern of mine that wasn't answered; even review
exactly vhat law applies in what states or even different counties be-
cause most of the teachers are going to 9o back out to some county in

Ohio." "One thing that was neglected was dealing with problem kids,
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bully and shy kids, kids like that." "I can't think of anything, they
just need to make the program more practical.”

‘As can be seen by these sanmple conments the responses varied
but it appeared that there was no general feeling about aspects that
were either neglected or overemphasized. Each responklent seemed to
have his or her own personal "pet peewve".

6. No preparation for anvy job is ever perfect, was there any part

of teaching that caught you completely by swrprise after you began

your employment?
Again, direct quotes is prohably the most useful way of capturing

the flavor of the aspect of teaching that most surprised the ‘saslve
people that answered this question. "Yes, it's important for teachers
caning out of OSU that they can't teach the way they want and the
overload is part of the teaching job. By that I mean oookkeeping,
classroom size, limited space and overabundance of everything to do."
"I think it's so much of a work load, everything you have to do, the
lesson plans, all of that stuff, papers to grade, giving tests, then
your duties, then your meetings, then your workshops, and then meeting
with parents. So much time is taken cut, that is samething that
really surprised me, how much time it involves." "Well I don't know
if other school districts face this but I'm sure they do, there's alot
of legalities involved. It seems that principals cannot do certain
things unless they follow certain procedures consequently I just
can't take somebody down and say do this and do that because the person
disrupted my class, threw a paper-wad at me or whatever, I just wasn't
really prepared for the discipline. I had famous advice to teachers

to start being hard and then let off at the end of the year but I
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didn't believe it, I figured, you know, I would Just work on the
coree, s I had learned there at school, it Just didn't work. I'1l
give you an exanple, I picked up one boy in the hall, he was not only
having a hard time walking, he was having a hard time seeing where he
was going, I smelled aloohol on his breath. I took him to the office
and explained to them what had happened and a half hour later when I
was back in class one of the vice-principals came up and said they
were not going to do anything to him, no punishment and no reprimand
at all, they allowed him to remain in 5choé)1. The reason being for
this is that he had always been in trouble, he had just gotten out

of the DH (a junvenile delinquence hame) and they decided that if they
punished him now it wouldn't do him any good. I was totally unpre-
pared for that. I hadn't even expected to find such prablems in school
in terms of alcohol and drugs, it's really prevalent here, a big
Problem, I never expected that."

These three or four quotes point out the cowplexities of teaching
and the fact that it's difficult to prepare a teacher for this complexity
by coursework training such as any university program consists of.
Almost every respondent made same mention of the camplexity and over-
load attendant with teaching. Wwhether or not increased field exper-
ience in keeping with the new State Code for Educaticn in Ohio will
alleviate this problem or not seems debatable. Yet most of the teachers
that were observed seemed to be managing quite well i1 their position.
Perhaps this is simply a form of culture shock of persons entering

the profession which is unavoidable.
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Surmary
Coavplete responses to all the questions on the interview form

can be cbtained through the Follow-up Office at The Chio State
University. This section has attenpted to.give an over\;ie.c of the
feeling and the attitudes and frustrations of the first year teacher
who had just graduated fram Ohio State. Qverall most teachers agree
that the College of Education is doing a fine jcb preparing them for
what can be prepared for. what does come out of these conversations
is that there are many parts of teaching for which college preparation
leaves one urprepared. These teachers realize that only by teaching
ocould one gain that kind of knowledge. Most surprising to these
teachers was the amount of work involved in teaching, the long hours,
the miltiple tasks one is expected to do simultaneously, and the con-
stant overload teaching engenders. Yet, as mentioned before, all

these teachers seem tO be cuping well with their classroans.
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Figure 1

THE TEACHERS WHO WERE VISITED HAD THESE CHARACTERISTICS:

Program Overall most
Teacher Grade at feeling about concerned
0SU preparation about:
4 El. E4. "dissatisfied" challenging unmotivated students;
{urban) students who disrupt classes;
maintaining class control
2 ID Eng. Ed. College of Ed needs "to motivating students; lack of
tutor- offer more methods, class- instructional materials; diag-
7th grade room management oourses”; nosing student learning problems;
{suburban) "Reading methods were student- use of drugs;Slow progress
especially poor" of some students in class
3 2nd~ El. Ed. overall good job prepaxing maintaining class control; poor
(urban} me to teach, the foundations qQuality of materials; diagnosing
courses were a waste of learning problems; meeting each
time student's needs; politics of dealing
with other teachers
4 9-12 Distributive “Voc-EQ did a great job pre- discipline; motivating Voc-Ed students
Vocational E4. paring me. Mainly because who are just waiting to quit school;
Ed ny supervisor was so great." beooming like other teachers who
{rural) éon't do anything.
5 Miédle El. EQ. "I never appreciated ny dealing with problem kids like
Elem. (EPK) Education while I was getting bullies, shy kids, etc; overload
‘ , {Catholic) it but I highly appreciate or the job; all the bookkeeping
g 1260 it rnow. Many times I felt

Ed. classes weren't prepar-
ing me for teaching but now
I see they were."
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TEACHER CHARACTERISTICS {cont'd)

Program Overall most
Teacher Grade at feeling about concemed
OSU preparation about :
6 3rd El. E4. generally quite satisfied the surprise of such a heavy
(suburban} workload; making like the student
is Jeamning; lack of instructional
materials
7 9-12 Math. Ed. "student teaching was the knowing if the students understand;
Math high point of my preparation, motivating students; all the non-
(suburban) methods courses do not help instructional duties at my school;
in my day-to~day teaching. student use of drucs.
Communication across the
college is especially bad.”
8 79 English Ed. "I wouldn't go anywhere else motivating my students; maintaining
English to get an education, but view class control; being impartial toward
Literature of OSU is too idealistic, not students; working with too many
(suburban) pragmatic enough." students each day; chronic absen—
teeism; student use of drugs
9 1st El. E4. Foundations courses were a meeting each child's needs; whether
{suburban) waste of time, first 3 years students are learning; selecting and
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were useless, but the semor
year (methods, students
teaching) were useful. "Tried
to shove the open classroom
down my throat!"

teaching content in classroom;
evaluating my students' progress;
slow progress of same of the students
in my class
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TEACHER CHARACTERISTICS (cont'd)

Program Overall most
Teacher Grade at feeling about concerned
0su preparation about:
10 intermediate Excep. "Although courses in Special teaching kids what they need
Special Children Ed. were very good, there was to know as an adult; increasing
Education too much stress on behavior students' selfworth; motivating
mod and not enough on practical students; lack of materials:
teaching strategies." meeting the needs of each student;
disruptive students.
11 PE 7-12 Phys. Ed. "My student teaching was ve reaching students so they really
(rural) useful, I was really well pre-  care; dealing with students who

pared but still leamed % of
what I know fram on-the-job
training. Ed. 435 was a great
class.”

refuse to learn; evaluating
students' progress.
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Appendix A

A Procedure for Checking the Generalizeability of the Survey Results

As is the case with most survey research, not every person in the
population of 943 first-year graduates responded to requests for infor-
mation. 2nd, since the returns received were not randam, there was the
question of how generalizeable the results were to the entire population.

A relatively sinple procedure was used to reject the hypothesis that
at the .05 level, there was a statistically significant difference between
the responses of the voluntary respondees and the population. First,

a random sample of 20 persons was drawn from the graup who returned ques-
tionnaires, and a sawle of the sume size was drawn from the population.
From the first group, responses to the questions on the demographic/pro-
fessional guestionnaire were chviously available. From the second sample,
answers were available for only 12 of the 20 persons. The second step,
then, was to locate the eight persons who had not responded to the ques-
tionnaire. These eight persons were fortunately located, and administered
the questionnaire over the telephone. The information from these eight
persons was added to the population sample findings, and responses on three
questions were compared for differences between samples. A simple statis-
tical test (t-test) performed on the means of each pair for each question
showed no significant differences between pairs.

Thus, there did not seem to be any systematic variance working in the
group who voluntarily responded to the demographic/professional questionnaire.
With a high degree of confidence, then, it seems justifiable to éssert that

the "retums group” is representative of the entire population.
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Appendix B

Means of College of Education Graduates

Mumber of Degree of Degree of
"Concern" Statement Concern (Mean) Preparation (Mean)

1 ' 3.07 2.98
2 2.81 3.20

3 3.66% 3.50*
4 3.23 3.23

5 3.87 3.35
6 2.65 —
7 3.92% 3.26

8 3.69* 3.64*
9 3.46 3.50*
10 3.94* 2.98
11 2.94 3.61*
12 3.38 ——
13 2,39%* ——
14 2.99 3.27
15 2,50%% 3.54*
16 2,20%* 3.18
17 3.45 3.33
18 2,45+ —_
19 | 3.11 SR
20 3.65* 3.22
21 2.97 3.60*
22 3.64* 2.24**
23 3.38 3.35
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Number of
“"Concern" Statement

Degree of
Concermn (Mean)

Degree of
Preparation (Mean)

24
25
26
27
28
29
30
3l
32
33
34
35
3%
37
38
39
40
a1
42
43
a4
45
46
47

3.66*
3.37
1.92%*
2.20%*
3.76*
3.03
3.78%
3.08
3.45
3.95*%
2.64
3.78*
3.65%
2.78
3.22
3.18
2.93
2.34%%
3.26
3.40
2.78
3.39
3.40
3.60*
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2.53

b -

3.42

3.50%
2.89
2.76
3.39
3.22
3.39
3.33
3.14
2,12%*%

.84
.13
.38
.50*
.56
.14
.18

W N W W N W W Ww N

.06

(5]

.16



-3
Nurber of Degree of Degree of
"Concern" Statement Concern (Mean) Preparation (Mean)
48 3.26 3.32
49 3.35 3.17
50 3.67* 3.02
51 3.28 3.64*
52 3.74* 2.79
53 3.80* 3.02
54 3.52* 3.29
55 3.52* 3.29
56 2.57 3.41

*Mean equal to 3.50 or higher.

**Mean equal to 2.50 or lower.




Appendix C 5
Means of Math/Science Graduates

Nuber of Degree of Degree of
"Concem" Statement Concem  (Mean) Preparation (Mean)

1 3.22 3.17

? 2.89 3.16

3 3.69* 3.63*

4 3.11 . 2.94

5 3.62% 3.23

6 2.08%* ——

7 3. '?3.* 2.92

8 3.47 3.54*

9 3.32 3.50%
10 3.89* ' 2,46**
11 2.82 3.45
12 3.05 ———
13 2,05%* —
14 2.63 3.30
15 2,33%* 3.30
16 2,05%* 3.34
17 3.55% 3.38
18 1.95%* e
19 2.89 —
20 3.72*% 2,58
21 ’ 2.58 3.62
22 3.54* 2.76
23 3.58* 3.31




-2m
Nuber of Degree of Degree of
"Concern" Statement Concern (Mean) Preparation (Mean)

24 3.68* 2.21%*

25 2.83 S

26 1,95%* 3.38

27 2.56 ———

28 3.97* 3.68*

29 3.14 2.80

30 3.60* 2.11%*

31 3.34 2.97

32 3.38 2.89

33 3.92% 3.22

34 2,.47%* 2.87

35 3.73*% 3.20

36 3.76* 2.57

37 2.46%* —_

38 2.70 2.14%*

39 3,11 2.73

40 .11 3.27

41 3.27 3.53*

42 3.32 2.42%*

A3 1.94** 2.97

44 2.62 2.78

45 3.63* 2.]15%*

46 3.05 2.81

47 3.56* 2.81
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-3~
Naber of Degree of Degree of
"Concem" Statement Concern (Mean) Preparation (Mean)

48 2.97 2.97

49 3.31 3.17

50 3.71* 2.46%*
31 3.41 3.51%
52 3.81*% 2.54

53 3.64* 2,43%*
54 3.32 3.40

55 3.38 2.69

56 2.51 3.11

*Mean equal to 3.50 or higher.

**Mean equal to 2,50 or lower.

: Q 132




